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Some Things Never Change:
Gender Segregation in Higher
Education across Eight
Nations and Three Decades

Carlo Barone1

Abstract

This article examines the overall strength, the qualitative pattern, and the evolution over time of gender
segregation in higher education across eight European countries. Although previous studies have focused
primarily on the divide between humanistic and scientific fields, this work indicates that this divide ac-
counts for no more than half of the association between gender and college major. The degree of gender
imbalance is highly variable within scientific fields as well as within humanistic fields. We can make sense of
these findings once we posit the existence of a second, equally important gender divide that can be
described as the care–technical divide. Accordingly, this work develops a topological model to show
that these two dimensions together account for more than 90 percent of gender segregation in the coun-
tries under study. Moreover, this model can be used to show the noticeable degree of cross-national sta-
bility in both the qualitative pattern and the overall strength of gender segregation. The empirical analyses
also point to a generalized stagnation of integration of college majors in recent decades. Taken together,
these results indicate that gender segregation has stabilized to an almost identical level and displays a sim-
ilar qualitative pattern in several countries. This suggests that cultural forces underlying gender segrega-
tion are highly resilient, not least because they are sustained by a number of structural developments in
educational and occupational institutions.
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The issue of gender segregation in higher educa-

tion is receiving increasing attention in sociologi-

cal research, not the least because it is a key to

understanding gender inequality in the labor mar-

ket. For instance, it has been estimated that the

choice of fields of study explains between 15 per-

cent and 25 percent of the gender income gap

among college graduates (Brown and Corcoran

1997; Bobbitt-Zeher 2007). Throughout the second

half of the 20th century, Western countries experi-

enced an impressive growth of female participation

in secondary and tertiary education. This trend has

been paralleled by an increase of female participa-

tion in the labor market. However, we are still

a long way from gender parity in the occupational

arena, and segregation at school is among the

prominent causes of lingering inequality (Jacobs

1996; Smyth and Steinmetz 2008). Educational

institutions still work as engines of gender

inequality.
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Empirical research in the field indicates at

least three well-established findings. First, gender

differences in higher education are patterned

along a humanistic–scientific divide. Indeed, the

sociological debate has focused to a considerable

extent on female underrepresentation in scientific

fields. However, it is not clear whether this divide

tells the whole story about gender segregation in

higher education. The statistical analyses that are

presented in this work indicate that this divide

accounts for no more than half of the association

between gender and college major. Moreover,

these analyses show that the degree of gender

imbalance is highly variable within scientific

fields as well as within humanistic fields. I will

argue that we can make sense of these findings

once we posit the existence of a second, equally

important gender divide in higher education that

can be described as the ‘‘care–technical divide.’’

Accordingly, I will draw from the literature on

the micromechanisms underlying gender segre-

gation to develop a topological model that shows

that these two dimensions, that is to say the

humanistic–scientific and the care–technical

divide, together account for more than 90 percent

of the association between gender and academic

specialty. This is the first contribution of this

article.1

Another well-established finding of empirical

research is that gender segregation is a universal

feature of higher education institutions. In partic-

ular, some large-scale comparisons have estab-

lished that the underrepresentation of women in

scientific fields can be observed worldwide

(Ramirez and Wotipka 2001; Smyth 2001). At

the same time, previous studies have documented

that significant differences between nations exist

in the degree of female under- or overrepresenta-

tion in specific academic specialties. The balance

between cross-national similarities and differences

in gender segregation across fields remains an

open question. Charles and Bradley (2002) stress

an important distinction in this regard between

the overall level and the detailed pattern of associ-

ation between gender and fields of study. The for-

mer refers to the intensity of the association

between these two variables, whereas the latter re-

fers to its qualitative structure. We may detect

similar overall levels of gender segregation in

two countries that differ greatly in their patterns

of gender segregation, and vice versa. Charles

and Bradley (2002, 2009) introduced this distinc-

tion to claim that both the levels and the

qualitative contours of gender segregation reveal

substantial cross-national variability. The topo-

logical model developed in this work offers a par-

simonious description of the qualitative pattern

of gender segregation. Hence, it becomes possi-

ble to reassess their findings concerning cross-

national differences in this qualitative feature of

gender segregation. At the same time, the so-

called unidiff loglinear model is a proper tool to

detect variations across countries in the overall

level of gender segregation (Gerber and

Schaefer 2004). The second contribution of this

work concerns the noticeable degree of stability

in both the overall strength and the qualitative

pattern of gender segregation across eight

European countries (Spain, Italy, Austria,

Germany, the Netherlands, Czech Republic,

Norway, and Finland) selected to represent

a wide variety of arrangements of educational,

labor market, and welfare institutions.

The third contribution of this work concerns

variations across time. Previous studies have

found that some desegregation occurred in the

course of the 20th century in several Western na-

tions, and there is evidence that this trend has con-

tributed to weakening occupational segregation to

some extent (Smyth 2002; England and Li 2006).

However, although some scholars claim that

desegregation in higher education is a long-

term trend that occurred ‘‘slowly but surely’’

throughout the 20th century (Ramirez and

Wotipka 2001), others find indications of

a remarkable slowdown of this trend in the

1980s and 1990s, at least for the United States

(Jacob 1995; Bradley 2000; England and Li

2006). If this is the case, there is little reason to

be optimistic that further educational expansion

will result in large reductions of gender inequal-

ity in the labor market. The empirical analyses

presented in this article point to a generalized

stagnation of integration of college majors in

the last three decades.

Taken together, the results presented in this

work suggest that gender segregation in higher

education is highly resistant to change. Its notice-

able degree of temporal and spatial stability, as

well as the detailed examination of its qualitative

pattern, indicates that cultural forces underlying

gender segregation are highly resilient, not least

because they are sustained by a number of struc-

tural developments in educational and occupa-

tional institutions, as discussed in the next two

sections.
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THEORETICAL FRAMEWORKS

Culturalist Perspectives

The standard sociological explanation for gender

segregation in education refers to beliefs about

the ‘‘natural’’ abilities and inclinations of males

and females that still meet widespread acceptance

in contemporary societies (Charles and Bradley

2002). Children and adolescents are continuously

bombarded with deeply embedded expectations

about what constitutes suitable gender-specific

behavior according to parents, teachers, counse-

lors, and peers. In daily routines children are

induced to express beliefs, aspirations, and goals

consistent with the prevailing gender categoriza-

tions, including sex-stereotyped educational pref-

erences that will eventually shape their choice of

college major (Marini et al. 1996). As part of

the ongoing process of ‘‘doing gender,’’ students

must learn to manage their behavior according

to the dominant normative conceptions of femi-

ninity and masculinity. Hence, women read

more often than men in their spare time, and

they learn to appreciate more topics and activities

mobilizing empathic and aesthetic skills rather

than ‘‘masculine’’ qualities, such as rigor and for-

mal reasoning (Ridgeway and Smith-Lovin 1999).

Such cultural pressures provide a well-known

explanation for the existence of a humanistic–

scientific divide in education between males and

females.

However, a bulk of the literature on gender is-

sues also stresses that sex stereotypes emphasize

the nurturing role of women and their supposed

natural predisposition to care activities (Charles

2005; Reskin 1993). Empirical studies often report

these observations to make sense of female

concentration in nursing or social work degree

programs that prepare students for typical care oc-

cupations (Bradley 2000; Jacobs 1995). However,

given the pervasiveness of sex categorizations, it

may be expected that female students develop

a more general preference for ‘‘fields character-

ized by functional or symbolic proximity to the

traditional domestic role’’ (Charles and Bradley

2002:102). Then, we could anticipate a female

preference also for fields like psychology or med-

icine that give access quite often to jobs character-

ized by their symbolic affinity with traditional

caring roles, given their specific orientation

toward the well-being and personal development

of customers. From this perspective, when a girl

chooses a scientific field like medicine, her prefer-

ence looks less culturally subversive than it may

seem at first glance. More generally, this argu-

ment leads to the expectation that those scientific

fields associated with occupations emphasizing

this care orientation should display a more bal-

anced gender composition.

Let us take this reasoning one step further. One

could suspect that gender stereotypes also affect

educational decisions in a more subtle and indirect

way; that is, they may shape attitudes toward

second-best options in the occupational plans of

upper-secondary graduates. For instance, a girl

may develop an interest in history in high school,

and she may choose to pursue a history degree

because she aspires to become a historian.

However, getting this kind of job is not an easy

task; therefore, several history graduates may

end up teaching in secondary education. A similar

point can be made for graduates of other human-

istic disciplines but also for a few scientific disci-

plines like mathematics and biology. Unlike fields

like engineering or computing, some fields do not

have a well-defined career path, and only a minor-

ity of their graduates gain access to jobs that

closely match their education (Teichler 2007).

Hence, students who enroll in these fields have

to consider teaching as a second-best option, but

who is more likely to find it acceptable? On one

side, given the symbolic proximity of teaching

to traditional caring roles, we can predict that girls

are more prepared to consider this job as an

acceptable compromise. On the other side, boys

may regard it as a typical female, low-status occu-

pation, and their ambitions will be directed toward

more ‘‘masculine’’ (and better-paid) jobs.

In short, some fields of study prepare students

for standard care jobs (e.g., social work), others

give access more often to occupations that pre-

serve a symbolic affinity with care jobs (e.g.,

medicine), and yet others can lead to a care job

like teaching as a second-best option. In all of

these cases, gender stereotypes about caring roles

could be at work, albeit with varying intensity.

This can be an important point if we consider

that the ‘‘achievement barrier,’’ which hindered

female access to scientific fields in the past, has

largely vanished in recent cohorts.2 This trend

may open room for some desegregation, but the

previous argument implies that not all scientific

fields of study are equally appealing to girls:

Those with stronger direct or indirect connections

to occupations that fit better into traditional
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gender stereotypes should score higher in their

educational preferences.

Moreover, females’ opportunities to gain

access to these occupations are probably better

given that the same gender stereotypes operate

on the side of prospective employers and col-

leagues. For instance, in workplace cultures, engi-

neering is perceived as a more ‘‘gender authentic’’

choice for men than for women (Faulkner 2007).

Furthermore, service sector expansion increases

the demand for jobs involving emotional labor,

the ability to communicate, and other soft skills

that are female-labeled (Charles and Grusky

2004). Postindustrialization favors the emergence

of pink-collar occupational ghettos, where skilled

and unskilled care work plays a major role. In

short, structural developments sustain cultural

stereotypes about gender in the creation of

female-labeled ‘‘care niches’’ in education and in

the labor market.

It must be recognized that other culturalist ex-

planations have been proposed to account for gen-

der segregation in higher education. In particular,

hidden forms of social control are often identified

as a complementary mechanism. Jacobs (1995)

claims that sex-typed socialization is insufficient,

by itself, to keep men and women on separate edu-

cational and occupational paths. Internalized pref-

erences are effective to the extent that they are

sustained by external pressures, such as subtle

forms of discrimination and social control that

channel women into female-dominated fields of

study and jobs.

Unfortunately, it is not easy to document the

existence and efficacy of these social control

practices, at least with quantitative techniques.

However, external pressures on field of study

choice may work indirectly through educational

decisions made at earlier stages, when students

are particularly vulnerable to parental influences.

This observation applies to curricular choice in

high schools of some Anglo-Saxon countries or,

in the case of several stratified European educa-

tional systems, to the choice of secondary school

branch. For instance, parents may be persuaded

that humanistic or teacher-training programs fit

their daughters better; therefore, parents will press

their daughters to focus on these subject areas

(Entwisle, Alexander, and Steffel 1994). In turn,

students who enroll in these tracks are more likely

to develop a taste for humanities, pedagogy, or

psychology that can affect their later educational

decisions. Then, there is one more reason to

expect that women should be more attracted to

humanistic and care-oriented fields and that, on

similar grounds, men should prefer scientific and

technical fields.

A final point on culturalist approaches is that

they do not entail unequivocal predictions about

cross-national and cross-cohort differences in gen-

der segregation in education. For instance, it can

be argued that sociological neo-institutionalism

incorporates several elements of the previous

accounts, as far as they are referred to the early

stages of modernization and globalization.

However, this theory anticipates a progressive

weakening of traditional forms of social control

and discrimination, in the context of a delegitima-

tion of ascribed inequalities in contemporary

societies. If this is true, a long-term trend toward

desegregation must be expected. Moreover,

drawing on this theory, it can be predicted that

countries with a more institutionalized tradition

of gender parity and of female empowerment dis-

play lower levels of gender segregation (Ramirez

and Wotipka 2001). A comparison between

Scandinavian and Mediterranean nations should

be rather telling in this regard, because the latter

have inherited a strong Catholic tradition that

promotes a familist ideology and encourages

a traditional division of work (Esping-Andersen

1998).

Against this background, Charles and Bradley

(2002:575) argue that sex segregation in education

is highly resilient because the gender stereotypes

that sustain it are highly resistant to change.

Such stereotypes are easily reconciled with an

‘‘equal but different’’ view that finds widespread

social acceptance (Charles and Grusky 2004).

According to this view, formal gender parity

does not preclude the existence of ‘‘natural’’ dif-

ferences of talents and inclinations between males

and females. In other words, gender stereotypes

are also difficult to contrast because individuals

do not perceive them as discriminatory.

Moreover, the literature on labor market segre-

gation (Charles 2005) suggests that postindustrial

occupational structures tend to favor the concen-

tration of women in specific occupations, for

instance, because of the expansion of sales and

care work. Given the connections between educa-

tion and occupational destination, Charles and

Bradley (2002) argue that these pressures

favor persistent segregation in higher education.

From this point of view, Scandinavian and

Mediterranean countries can be conceived as
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opposite extremes, but this argument gives a rea-

son to expect more gender segregation in the

former. Indeed, this expectation matches the

well-known finding that Sweden is one of the

most gender-segregated economies among

Western nations (Chang 2000; Charles 2005).3

However, I argue in the next section that some

rational choice explanations for gender segrega-

tion in education lead to the opposite hypothesis

about cross-national differences.

Rational Choice Models

Rational choice models challenge culturalist

approaches in that they account for gender segre-

gation in education in terms of cost–benefit calcu-

lations where gender norms and sex-stereotyped

preferences only play a marginal role. Along these

lines, economists have suggested that female stu-

dents prefer fields of study connected to occupa-

tions with higher initial earnings and flatter

earnings profiles that minimize the costs of labor

force interruption (Polachek 1981). However,

when Jacobs (1995:21) reviewed empirical studies

testing this hypothesis, he concluded that ‘‘the evi-

dence on earnings trajectories has been devastat-

ing to this earnings-profile explanation’’ (see

also England et al. 1988).

The comparative advantage hypothesis offers

an alternative explanation within the framework

of rational choice theory (Jonsson 1999; van de

Werfhorst, Sullivan, and Cheung Sin 2003). As

already mentioned, absolute differentials between

male and female students in mathematical and sci-

entific achievement have considerably narrowed

in recent decades. However, relative differentials

in academic achievement may still play some

role: Even if gender differentials in scientific sub-

jects are small, it is still the case that girls outper-

form boys in humanistic disciplines. Therefore, it

would be rational for them to enroll in humanistic

degree programs to maximize the probability of

success of their investment in education.4

However, is this argument a real rational choice

explanation? This is doubtful for at least two rea-

sons: (a) Today, girls have good chances to suc-

ceed in scientific disciplines; (b) scientific

degrees are generally more rewarding in the labor

market (Bobbit-Zeher 2007).

A more plausible rational choice explanation

refers to anticipated family obligations (Becker

1991). The argument here is that women prefer

fields that offer better opportunities to combine

family and work duties. For instance, part-time

jobs, as well as some occupations in the public

sector (e.g., teaching), may attenuate family–

work conflicts. Hence, some fields (e.g., teacher

education) may be preferred by female students

because they give access to female-friendly jobs.

However, we could easily mention some highly

feminized occupations that do not fit well into

this argument (e.g., nurse, social worker).

Moreover, it is unclear why women who plan to

graduate from university should anticipate a tradi-

tional division of domestic work: If they do so

because of internalized norms and beliefs about

gender roles, we come back to the culturalist ap-

proaches discussed in the previous section.

At any rate, this hypothesis leads to the expec-

tation that countries offering better opportunities

to conciliate family and work obligations, for

instance, by favoring access to childcare services,

should exhibit lower gender segregation.

Mediterranean and Scandinavian nations may

again be described as opposite extremes, with

countries of continental Europe in between them,

with respect to welfare state support of women’s

employment. As far as trends over time are con-

cerned, this explanation does not lead to unequiv-

ocal predictions. However, the tremendous

development of nursery schools in all countries

under analysis should work in the direction of

a downward trend of segregation.

Summary

On the whole, this theoretical discussion points to

three main conclusions. First, although several

competing hypotheses have been proposed, cultur-

alist approaches focusing on sex-stereotyped ex-

pectations about curricular choice, possibly

sustained by direct forms of social control, offer

the most compelling explanation for gender segre-

gation in higher education. To be sure, this is not

to say that field of study choice is not driven by

some evaluation of opportunities and constraints

associated with the investment in education.

However, rationality is culturally embedded in

social practices and beliefs shaping students’ pref-

erences, which, in turn, enter their utility function.

A second point is that drawing on this theoret-

ical framework, I would expect to find not only

a scientific–humanistic divide in higher education

but also a care–technical divide. Both are
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grounded in social stereotypes about ‘‘natural’’

differences between males and females.

However, they must be distinguished because

not all humanistic fields display the same care ori-

entation and because not all scientific fields dis-

play the same technical orientation. For instance,

although teacher training programs are not less

humanistic than philosophy programs, the former

are more care-oriented; although biology is as sci-

entific as computing, there are reasons to expect

that the latter will be more masculinized, because

of its technical orientation; a scientific field like

medicine often leads to care-oriented jobs in the

health sector. It can be noted that the scientific–

humanistic divide is grounded in the curriculum

content of degree programs, whereas the care–

technical divide relates more to their subsequent

career applications. Hence, the implicit assump-

tion is that choice of field of study is driven by

both decision criteria.

A third point is that different explanations lead

to different expectations about variations in gen-

der segregation across time and space. It should

be recognized, however, that their implications

are not always unequivocal. Therefore, it is diffi-

cult to formulate straightforward hypotheses in

these respects. Having said this, it seems reason-

ably clear that neo-institutionalist theory predicts

a long-term trend toward desegregation, whereas

the ‘‘separate but equal’’ perspective anticipates

that this trend has come to a halt in recent decades.

As for cross-national comparisons, different ex-

planations for gender segregation entail different

hypotheses, but in all cases we are led to contrast

Mediterranean countries (Spain and Italy) with

Nordic countries (Norway and Finland, but also

the Netherlands to some extent), whereas coun-

tries of continental Europe (Austria, Germany,

Czech Republic) should lie in between them,

with respect to the strength of gender segregation.

In the next section, I present the data used to

assess these hypotheses.

THE REFLEX SURVEY AND THE
EULFS

The data for the comparative analyses presented in

this work are drawn from the Reflex survey that

was carried out in 2005. Its target population in-

cludes graduates who completed their studies in

the academic year 1999–2000. Only graduates of

5A programs of the UNESCO classification of

education, also known as ISCED, were inter-

viewed (bachelors and masters, or equivalent).

Hence, short vocationally oriented programs (cat-

egory 5B) were not considered in the Reflex

survey. The UNESCO classification is operation-

alized in such a way that in the eight European

countries under analysis, almost the whole sector

of higher education is allocated to category 5A.

For instance, 5A programs comprise German

and Austrian ‘‘universities of applied sciences’’

(Fachhochschulen) together with the traditional

university courses, whereas all forms of appren-

ticeship are assigned to category 5B and are

thus excluded from the Reflex data. This seems

very reasonable given that in both these coun-

tries, apprenticeship courses are best described

as postsecondary vocational education rather

than as an integral part of the system of higher

education.

Data collection was based mainly on mail

questionnaires, but about one third of the respond-

ents (28.5 percent) completed Web question-

naires. As this mixture of methods may affect

the results, our multivariate models adjust for

the effects of data collection mode as well as for

sampling design effects.5 The selection of re-

spondents was based on a multistage stratified

sampling. The number of strata could vary from

country to country, but most often a simple classi-

fication of higher education sectors (e.g., universi-

ties vs. vocational colleges), college major, and

area of residence was used to identify stratifica-

tion variables. When the Reflex estimates for gen-

der, age, country of birth, civil status, field of

study, and employment status are compared with

estimates drawn from corresponding subsamples

of the European Labor Force Survey (EULFS),

the results are very encouraging (output available

from the author upon request).

A major strength of Reflex is the availability of

very detailed and truly standardized information

on the degree programs completed by the respond-

ents from the eight European countries. More pre-

cisely, field of study is available at the 3-digit

level of disaggregation of the UNESCO classifica-

tion. Because of sample size constraints, analyses

are performed using a more aggregated classifica-

tion, but the important advantage is that thanks to

the high level of detail of the original data, we can

be confident that these aggregate categories

have the same meaning everywhere. This is an

obvious, although frequently violated, prerequisite

for comparative analyses of this kind, where

162 Sociology of Education 84(2)

 at Biblioteca di Ateneo - Trento on April 12, 2012soe.sagepub.comDownloaded from 

http://soe.sagepub.com/


comparability of the same field across nations is

often little more than nominal.

The following 14-category classification was

devised: (a) education; (b) art and humanities;

(c) social and behavioral sciences (mostly psy-

chology and sociology); (d) business and adminis-

tration; (e) law; (f) life sciences; (g) physics and

chemistry; (h) mathematics and statistics; (i) com-

puting; (l) engineering; (m) architecture; (n) agri-

culture, veterinary, and environmental science; (o)

nursing and social work; and (p) medicine. This is

a slightly modified version of the 2-digit

UNESCO schema for fields of study, with some

aggregations attributable to sample size con-

straints. Although this 14-category classification

is fairly detailed, different fields of study assigned

to the same category may still display significant

heterogeneity with regard to their gender balance.

However, a higher level of detail would come at

the expense of the stability of model estimates.

For the same reason, Reflex countries with very

low sample sizes (\1,500) were not included.

Hence, the empirical analyses involve the follow-

ing eight European countries: Austria (1,649

cases), Germany (1,638), Italy (2,975), Spain

(3,721), the Netherlands (3,192), Norway

(2,116), Finland (2,531), and Czech Republic

(6,599).

A limitation of the Reflex data is that they do

not include university dropouts. Hence, the analy-

ses must be confined to the outcomes of educa-

tional careers. This means that, as in previous

large-scale comparative studies, I cannot disentan-

gle to what extent these outcomes can be attrib-

uted to enrollment decisions or to gender

differentials in completion rates. Besides, the ar-

guments outlined in section 2 suggest that both

dynamics are at work and that they operate in

a similar direction.

When it comes to the analysis of trends over

time, Reflex cannot be used because it is restricted

to a recent graduation cohort. Therefore, I use the

2005 EULFS, a large cumulative data set compris-

ing household surveys conducted by the national

statistical offices of EU member countries. This

survey covers the resident population living in

private households, and it is based on face-to-

face interviews. Among the eight countries under

examination, detailed information on field of

study is available only for four (Italy, Germany,

the Netherlands, and Norway), and the sample

size is big enough for analysis of subsamples of

tertiary graduates. Hence, cross-time comparisons

will be limited to these countries.

MODELS

Statistical Models for the Analysis of
Gender Segregation

This section illustrates the modeling strategy used

to address the issue of variations across time and

space in gender segregation. First of all, contrary

to several previous analyses that used the dissim-

ilarity index or related measures, I rely on loglin-

ear techniques (Grusky and Charles 1994). Their

main advantage is that they measure the associa-

tion between gender and college major net of

cross-country (or cross-cohort) variations in the

marginal distributions of these two variables. For

instance, the assessment of similarities and differ-

ences between nations with regard to gender seg-

regation is not affected by the share of each field

of study in different countries or by the share of

females among tertiary graduates, if we use log-

linear techniques (Charles and Grusky 2004,

ch.2).

To test different hypotheses, I compare

a sequence of loglinear models. The null associa-

tion model (formalized in Equation 1) postulates

that gender and field of study are unrelated in

each of the eight countries under examination. It

is an unrealistic model expressing the substantive

hypothesis that gender segregation is absent in all

countries. This model is used only as a benchmark

to assess the fit of more realistic models. In the

formula below, G denotes gender, F denotes field

of study, and C denotes country (or cohort). The

formula shows that the null association model

takes into account cross-country (or cross-cohort)

variations in the share of females among tertiary

graduates, as well as in the share of different fields

of study, but it postulates no association between

gender and field of study.

ln Fgfc 5 l 1 lG
g 1 lF

f 1 lC
c 1 lGC

gc 1 lFC
fc ð1Þ

In contrast, the constant association model

(formalized in Equation 2) incorporates the gen-

der by field of study interaction term; that is, it

posits the existence of gender segregation.

However, this term does not vary across nations

(or cohorts). In other words, this second model

postulates that gender segregation is stable over

space and time.
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ln Fgfc5l 1 lG
g 1 lF

f 1 lC
c 1 lGF

gf 1 lGC
gc 1 lFC

fc

ð2Þ

If the three-way interaction between gender,

field of study, and country (or cohort) is added,

we come up with the saturated model, in which

gender segregation varies freely between coun-

tries or cohorts. This model allows for variations

over time and space but lacks parsimony. For

instance, if we compare eight countries using the

above-described 14-category classification of

fields of study, the saturated model incorporates

(G – 1)*(F – 1)*(C – 1) = 91 additional parame-

ters. Therefore, a simple comparison between

models 2 and 3 would provide a poor test of the

existence of significant variations in gender segre-

gation. We need a simpler, constrained specifica-

tion of cross-country (or cross-cohort) differences.

Moreover, the inspection of 91 parameters is not

easily manageable, and their overall substantive

interpretation is not straightforward.

The log-multiplicative layer-effect model (also

known as unidiff) represents an appealing alterna-

tive (3). It decomposes each log-odds ratio as the

product of a common pattern C of association

between gender and field of study, therefore using

(G – 1)*(F – 1) degrees of freedom, and of (C – 1)

country-specific parameters b. This means that

unidiff requires only 13 1 7 = 20 additional

parameters relative to Model 2 (of course, the

same reasoning applies in the case of cohort

comparisons). Hence, unidiff provides a more par-

simonious specification of cross-national differen-

ces than the saturated model. This virtue arises

from the core assumption underlying this model,

namely that the qualitative pattern of gender seg-

regation is stable across nations. Hence, in the fol-

lowing analyses it can be captured by the 13 C

parameters, so that one parameter per country is

enough to detect variations in the overall strength

of gender segregation.

ln Fgfc5l 1 lG
g 1 lF

f 1 lC
c 1 lGF

gf

1 lGC
gc 1 lFC

fc 1 lGF�
gf jC

c

ð3Þ

Unidiff is a well-established model in social

mobility research, and it has been used recently

for the analysis of gender segregation in higher

education (Xie 1992; Gerber and Schaefer

2004). However, it should be recognized that par-

simony, its main strength, is achieved at the cost

of a strong assumption that cannot be taken for

granted: the cross-national (or cross-cohort)

stability of the qualitative pattern of gender segre-

gation. Unidiff works well insofar as we are inter-

ested in a global assessment of the overall level of

gender segregation in each country. Topological

models can be used instead to address potential

variations in its qualitative pattern. This family

of loglinear models divides the bivariate table

between gender and field of study into a number

of regions of net association between these two

variables, according to a theoretical model of the

generative mechanisms of gender segregation in

higher education. After having described this

basic qualitative pattern, I assess its potential

cross-national (or cross-cohort) variations instead

of assuming that such variations are absent, as uni-

diff does. It thus becomes possible to quantify the

amount of commonality in the structural pattern of

association between gender and field of study.

Topological Model for the Study of
Gender Segregation in Higher
Education

The topological model is defined by four matrices

incorporating two distinct gender divides in higher

education (see the appendix for more details). The

first two matrices express, respectively, the female

preference for humanistic disciplines and the male

preference for scientific disciplines. Although the

conceptual distinction between these two broad

areas of study is seldom discussed in the literature,

it is not completely uncontroversial. This issue is

particularly relevant when it comes to assigning

each of the 14 categories of field of study to the sci-

entific or to the humanistic area. Several criteria

could be invoked for this purpose, but for the issues

at hand the important ones are those related to the

supposed mechanisms behind gender segregation

in education. In section 2, it was argued that social

stereotypes oppose female qualities like empathy

and sensitivity to male qualities like rigor and

detached reasoning. This suggests that women are

more attracted to disciplines that (in their view)

emphasize a more emotional and sympathetic rela-

tionship with their object of study, whereas men

should be more inclined to prefer disciplines dom-

inated by deductive reasoning and by a high degree

of formalization. In short, the main criterion for the

distinction between humanistic and scientific fields

is the cultural opposition between disciplines

emphasizing the role of psychological feeling and

empathy in understanding and disciplines ruled

more by law-governed reasoning.6
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If we draw on this criterion, in most cases it is

fairly clear where to assign a given discipline, but

one should avoid arbitrary decisions for the few

ambiguous cases. Instead, it may be simply

acknowledged that some disciplines (e.g., law)

are neutral with regard to the above distinction

(see the appendix). Hence, two separate matrices

will be used (Table 1)7—one identifying scientific

fields and the other humanistic fields—but a few

fields are not assigned to either of the two. In sub-

stantive terms, this means that for some college

majors, the humanistic–scientific divide does not

give compelling reasons to expect a prevalence

of either male or female students. However, this

does not necessarily imply that in these cases

the topological model predicts a balanced gender

composition: Much depends on the second gender

divide, to which we now turn.

The third and the fourth matrices refer to the

care–technical divide (Table1). In the previous the-

oretical discussion, I traced the implications for edu-

cational and occupational preferences of gendered

socialization practices emphasizing the nurturing

role of women as well as manual and technical

expertise in the case of men. In the context of the

14-category classification used here, technical fields

comprise engineering, computing, and architecture,

which put particular emphasis on applied technical

expertise as their constitutive element.

A more critical issue is arriving at an appropri-

ate definition of care-oriented field. However, the

arguments developed previously indicate a rather

straightforward solution: Care fields are those

that prepare students for care jobs, and a growing

sociological literature has extensively examined

such occupations and identified their key ele-

ments. According to an authoritative review of

this literature by England (2005), care jobs can

be characterized by two defining features: face-

to-face interaction with customers and job tasks

directly oriented toward their well-being and per-

sonal development. For example, the first criterion

differentiates a psychologist from a manager,

whereas the second differentiates a social worker

from a front-office secretary. Hence, according

to this definition, occupations as different as doc-

tor, nurse, psychologist, social worker, and teacher

can all be characterized as care jobs. Not surpris-

ingly, they all display a rather high or increasing

share of female workers. Moreover, although

these jobs are heterogeneous in many other re-

spects, they all fit nicely into the notion of func-

tional or symbolic proximity to traditional

female domestic roles.

The above definition of care occupations can

be used to generate a dummy variable that marks

care jobs among Isco 88 occupational titles.8 (pro-

vided in the online supplementary material avail-

able at http://soe.sagepub.com). Then, one can

examine which educational fields are more likely

to give access to care jobs: According to the pre-

vious hypotheses, female students should be

Table 1. Matrices Defining the Topological Model for the Association between Gender and Field of Study

Humanistic–Scientific Divide Care–Technical Divide

Field of Study Humanistic Scientific Care Technical

Teacher training education 1 0 2 0
Humanities 1 0 1 0
Social sciences 1 0 1 0
Economics 0 0 0 0
Law 0 0 0 0
Biology 0 1 1 0
Physics 0 1 0 0
Mathematics 0 1 1 0
Computing 0 1 0 1
Engineering 0 1 0 1
Architecture 0 0 0 1
Agriculture/veterinary 0 1 0 0
Social work 0 0 2 0
Medicine 0 1 2 0
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particularly inclined to enroll in these care-ori-

ented fields. In other words, the identification of

care-oriented fields is based on information on

the prevailing occupational destinations of gradu-

ates: Some fields lead to care jobs more often than

others. More generally, it becomes apparent that

the care–technical divide relates more to the sub-

sequent career applications of degree programs.9

The appendix illustrates the detailed procedure

used to arrive at a threefold distinction between

(a) care fields (e.g., teacher training education,

social work); (b) fields open to care jobs (e.g.,

humanities, social sciences, but also biology and

mathematics); and (c) fields unrelated to care

jobs (e.g., economics, engineering). The second

category consists of majors that, although not

explicitly designed to prepare students for care

jobs, give access to them quite frequently, most

often via teaching (e.g., biology) or welfare state

employment (e.g., psychology). This specification

operationalizes the theoretical argument devel-

oped earlier about second-best job options in the

choice of college major.

The overall logic of this topological model

should be clear: Female students develop a prefer-

ence for humanistic disciplines and for fields of

study that display direct or indirect connections

with care jobs, whereas male students are more

inclined toward scientific subjects and tend to

avoid care-oriented fields in favor of technical

fields. According to this topological model, the

gender compositions of different fields result

from these two principles: The highest share of

women should be found in faculties that combine

a humanistic curriculum with an explicit care pro-

file (e.g., education); and humanistic faculties

characterized by more indirect connections with

care jobs, mostly related to teaching as a sec-

ond-best job option (e.g., philosophy), should be

less feminized and even less so in the case of sci-

entific faculties that are only potentially related to

teaching (e.g., mathematics), whereas scientific

fields with a strong technical curriculum should

be a male monopoly.

I show in the next section that this model fits

the data well. Still, its main contribution probably

lies elsewhere, namely in the effort to arrive at

explicit operational criteria to test hypotheses

about mechanisms behind gender segregation.

These criteria cannot be always unequivocal, but

this kind of problem perhaps best illustrates the

need to improve the clarity of culturalist

explanations.

RESULTS

Stability of Gender Segregation across
Nations

Let us start with a preliminary assessment of gen-

der segregation in higher education based on

logistic regression. This analysis will provide

a direct, intuitive understanding of the main pat-

terns of gender segregation that will be modeled

then by means of loglinear techniques. I estimate

a multinomial logistic regression that describes

the influence of gender on the choice of field of

study. Males and economics are used as reference

categories for gender and field of study, respec-

tively. Therefore, we can examine the effect of

being female on the chances of graduating from

one of the remaining 13 fields. The stronger this

effect is for a given field, the more feminized is

this field.10 The same model is estimated sepa-

rately for each country.

The x-axis in Figure 1 refers to different fields

of study. The y-axis plots the logit parameters for

the effect of gender on the chances of graduating

from each of these fields (relative to economics).

If a field is highly feminized, this effect is strong

and the field is located on the top part of each

graph. For instance, the value 2.5 for teacher edu-

cation programs in Italy indicates a strong over-

representation of women among graduates from

this field. Conversely, masculinized fields are

located on the bottom part of each graph.

Finally, if a field has a value close to zero, it is

as feminized as economics (reference category),

which displays a rather balanced gender composi-

tion. For instance, law, architecture, and agricul-

ture may be characterized as gender-balanced

fields.

It can be seen that in all countries women are

overrepresented in humanistic fields, whereas the

share of men is higher in scientific fields.

However, the degree of feminization also varies

considerably within these two broad subject areas.

For instance, an ordering between teacher educa-

tion, humanities, and social sciences in terms of

women’s prevalence is apparent almost every-

where. Social work is highly feminized in all

countries, but its position vis-à-vis teacher educa-

tion and humanities is somewhat varying.

Similarly, in the scientific area we can detect an

ordering among medicine, biology, mathematics,

physics, computing, and engineering: The over-

representation of men mostly involves the latter
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Figure 1. Gender segregation in eight European countries: the effect of being female on field of study
choice (Reflex, 2005, N = 24,421; logit estimates).
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fields, but not the former. In short, there are some

first indications that the humanistic–scientific

divide does not tell the whole story about gender

segregation, because the degree of gender unbal-

ance varies substantially within both humanistic

and scientific fields.

Moreover, it can be seen at a first glance that

the graphs for different countries look rather sim-

ilar, as indicated by their recurrent V-shaped form.

In other words, this preliminary analysis gives

some first clues that women are under- or overrep-

resented in approximately the same fields across

different European countries. Hence, there are

substantial cross-national similarities in the quali-

tative pattern of gender segregation.

Furthermore, the vertical dispersion of points

on the y-axis is also remarkably similar across

countries, although somewhat lower for Spain

and the Czech Republic. Vertical dispersion re-

lates to the overall strength of gender segregation

(an analogue of the kappa index used to summa-

rize the strength of class voting). This suggests

that the overall level of gender segregation is

largely stable among the eight nations under

examination. In other words, the ‘‘distances’’

between fields with respect to their degree of fem-

inization are rather similar across countries. In

sum, this analysis offers preliminary evidence

that both the structural pattern and the overall

intensity of sex segregation across fields display

noticeable cross-national constancy.

However, a more formalized test is in order.

Figure 2 plots the kappa indices of the unidiff

model that summarizes the overall level of gender

segregation in each country. The higher these val-

ues are, the stronger gender segregation is. As can

be seen, the kappa indices observed in different

countries are highly similar, although we find

again some indication that sex segregation is

somewhat lower in Spain and in the Czech

Republic. Thus, the unidiff model confirms our

previous conclusion that the level of segregation

is remarkably stable cross-nationally. The online

materials reporting the fit statistics for different

loglinear models lend further support to this

conclusion.

However, unidiff is poorly informative of

potential variations in the qualitative pattern of

sex segregation (see section describing the topo-

logical model). The previous logistic regression

analysis showed that countries look rather similar

also in this respect, but I now reassess this conclu-

sion more systematically. Table 2 reports the fit

indices of a sequence of loglinear models, de-

signed to analyze this qualitative feature of gender

segregation. The first model is only a benchmark:

It denies the existence of sex segregation by field

of study and, not surprisingly, does not fit the data.

Table 2. Fit of Different Loglinear Models Incorporating the Two Gender Divides in Higher Education
(Reflex, 2005, N = 24,421)

Model Misclassified Cases, % Deviance Deviance Reduction, % df

Model 1: no sex segregation by
field of study (conditional
independence model)

17.8 4,909.5 — 104

Model 2: humanistic–scientific
divide only

12.2 2,476.6 249.6 102

Model 3: Model 2 1 care–
technical divide

4.8 424.7 291.3 100

Model 4: Model 3 1 interaction
between country and human-
istic–scientific divide

4.4 383.0 292.1 86

Model 5: Model 3 1 interaction
between country and care–
technical divide

4.2 360.5 292.7 86

Model 6: Model 3 1 interaction
between country and both
gender divides

3.9 327.7 293.3 72

Note: Deviance reduction: the comparison is always with Model 1; df = degrees of freedom.

168 Sociology of Education 84(2)

 at Biblioteca di Ateneo - Trento on April 12, 2012soe.sagepub.comDownloaded from 

http://soe.sagepub.com/


Model 2 incorporates the humanistic–scientific

divide in higher education. In other words, this

model states that women prefer humanistic fields

and men prefer scientific fields. It misclassifies

12.2 percent cases, and we can see from the third

column that this model accounts for 49.6 percent

of gender segregation in the eight nations under

examination. This result can be taken as evidence

of the importance of the humanistic–scientific

divide. However, we are still left with half of

the association between gender and field of study

not accounted for by this divide. This means that

gender segregation cannot be reduced to the

humanistic–scientific divide.

Accordingly, the next model allows for the

existence of a second gender divide that operates

within humanistic and scientific fields. In line

with theoretical arguments elaborated earlier, we

now incorporate the care–technical divide. As

can be seen, Model 3 misclassifies only 4.8 per-

cent cases and accounts for 91.3 percent of the

observed sex segregation. Put differently, this par-

simonious model captures nine-tenths of the asso-

ciation between gender and field of study. Hence,

there is clear support for the hypothesis that gen-

der segregation in higher education is organized

around two divides, rather than just one.11

Model 3 does not allow for cross-national dif-

ferences in the importance of these two divides. In

other words, it postulates that the qualitative pat-

tern of gender segregation is constant across coun-

tries. I have shown that this model displays a good

fit, but what happens if we incorporate cross-

national variations? Models 4 to 6 provide evi-

dence on this point, because they allow for

differences between countries in the importance

of the two gender divides. It can be seen that these

alternative (and less parsimonious) specifications

lead to marginal improvements of fit relative to

Model 3. This conclusion applies both to the per-

centage of misclassified cases and to the deviance

reductions of different models. This indicates that

the qualitative pattern of gender segregation dis-

plays an overriding cross-national stability, at

least in recent cohorts. To be sure, country pecu-

liarities do exist, but they appear to be of limited

importance. They can be interpreted as ‘‘idiosyn-

cratic deviations’’ from a largely common pattern.

In sum, not only the overall strength but also the

qualitative structure of sex segregation in higher

education displays a noticeable degree of stability

across nations. In the next section, we assess

whether the same conclusion holds for cross-

cohort differences.12

Stability of Gender Segregation across
Cohorts

As anticipated in the section describing models,

the analysis of trends over time is based on the

EUFLS and is limited to four countries (Italy,

Germany, the Netherlands, and Norway).

Unfortunately, this data source provides informa-

tion on fields of study only at the 2-digit level

of detail of the UNESCO classification.

Therefore, I must resort to a 12-category classifi-

cation that merges social sciences, economics and

law together. Moreover, I cannot separate medi-

cine from social work, nursing, and similar, highly

feminized care-oriented fields.13 Three enrollment
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Figure 2. Level of gender segregation in eight European countries (kappa indices of the unidiff model).
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cohorts of graduates will be compared (1965–

1974, 1975–1984, and 1985–1994).

The level of sex segregation in each cohort is

expressed in Figure 3 by the kappa indices of

the unidiff model. If these values decline across

cohorts, there is evidence of diminished segrega-

tion. The fit statistics for the unidiff model, as

well as for competing loglinear models, are re-

ported in the online materials. They point to an

overriding temporal stability of gender segrega-

tion in all four countries. Here I will rely simply

on the kappa indices to convey the broad picture

and I will add only few more detailed comments

on the specific deviations from temporal

stability.14

As can be seen, a slight decline is apparent in

Italy between the first and the second cohorts,

whereas no change occurs between the last two.

A more detailed analysis indicates that the initial

variation is entirely due to desegregation in only

two fields (biology and medicine), whereas for

the other fields no trend is apparent. In Germany

and the Netherlands, the kappa indices draw an

almost flat line. Only in the case of Norway do

the kappa indices point to some reduction of gen-

der segregation. However, these changes are

highly localized too, as they involve only two

fields: natural sciences and engineering. Taken

together, these results suggest that if a long-term

trend toward desegregation exists, it has slowed

down considerably in recent decades. This result

might be contrasted with the dramatic changes

in family arrangements and in female labor market

participation as well as in gender inequalities in

educational attainment that occurred during the

same period.

A limitation of the models presented so far is

that they do not disentangle university courses

from vocational colleges and similar programs.

As already mentioned, this kind of differentiation

may be highly consequential for gender segrega-

tion, because the growing diversification in the

supply of higher education institutions may favor

sex-typing of some new occupationally specific

courses (e.g., social work). To address this issue,

I rely on a national data set, the 2004 German mi-

crocensus. I consider trends for both university

courses and the more practically oriented

Fachhochschulen. The latter display a high degree

of gender segregation, mostly because of the large

share of engineering courses monopolized by

male students. Moreover, the number of

Fachhochschulen has increased considerably in

recent decades. Hence, Germany represents an

interesting national test case for the claim that

there is a relationship between diversification

and sex segregation.

We can rely on a detailed classification of

fields of study (27 categories) and on a large ana-

lytic sample (133,606 observations). Figure 4

plots the usual kappa indices of separate unidiff

models estimated for universities and for

Fachhochschulen. These values summarize the

overall strength of segregation in each of the three

birth cohorts (1949–1958, 1959–1968, and 1969–

1978) that enrolled in higher education between

Italy
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Netherlands

Norway
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Figure 3. Level of gender segregation across three cohorts (kappa indices of the unidiff model).
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the late 1960s and the late 1990s. The results are

clear: We detect stability of sex segregation in

both sectors of higher education. As expected,

Fachhochschulen display somewhat higher sex

segregation than universities, but the two lines in

Figure 4 remain parallel across the three cohorts.

If anything, this analysis, based on a very detailed

classification of fields of study and on a large

sample size, provides evidence of slight growth

of segregation.

Before moving to the conclusions, I briefly

comment on the agreement between estimates

from different data sources. If the unidiff esti-

mates based on the Reflex data (Figure 2) are

compared with the corresponding estimates for

the same countries based on the EULFS (Figure

3, third cohort), they look generally rather similar.

This is reassuring given that the same model,

when applied to different data sources and to het-

erogeneous classifications of fields of study, gives

reasonably comparable estimates. However, for

Germany we detect a discrepancy of about 0.1

between the two values. The suspect is that the

EULFS value underestimates sex segregation,

because it relies on a more aggregate classifica-

tion. Indeed, this suspicion is confirmed if we

turn to the German microcensus estimate for

the whole sample (i.e., universities plus

Fachhochschulen), which is based on a very

detailed classification: Its value is almost identical

(0.45) to that obtained with the Reflex data.

Hence, these comparisons illustrate how the level

of detail of the classification of academic fields

can affect the substantive conclusions. This sug-

gests the importance of compositional effects aris-

ing from the use of aggregate classifications, as is

discussed in the concluding remarks.

DISCUSSION

The analyses presented in this work indicate that

gender segregation in higher education has

declined surprisingly little in recent decades and

that it displays a largely similar level and qualita-

tive pattern in several countries. This basic invari-

ance closely matches the invariance of gender

segregation in the labor market. In both respects,

there are significant cross-national and historical

variations, but they are best described as varia-

tions on the same underlying theme. Indeed, the

stability in higher education documented in this

work is precisely what would be expected given

that occupational segregation declines very slowly

and displays a high degree of similarity across

countries (Chang 2000; Charles 2005).

However, the finding that the pattern of sex

segregation among graduates is basically the

same across nations characterized by different

welfare regimes, labor markets, and educational

institutions is quite novel. It deserves particular

attention in the light of the previous results of

comparative studies on sex segregation (cf.

Smyth 2001; Charles and Bradley 2009).15 To be

sure, a few similarities between nations have

Universities

Fachochschulen

0

0.5

1

Birth cohort

1969-791959-681949-58

Figure 4. Level of gender segregation across three German cohorts, by sector of higher education
(kappa indices).
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been already mentioned in earlier analyses,

together with some significant variations, but the

effort here has been to quantify the amount of

cross-national similarity. The topological model

developed in this work indicates that more than 90

percent of the association between gender and fields

of study is constant across the eight countries under

examination. Hence, the balance between similari-

ties and differences clearly favors the former.

The partial disagreement with previous studies

is in many respects not surprising. A first explana-

tion is that the present analysis used margin-free

measures of the association between gender and

field of study. Hence, contrary to Smyth (2001)

and Ramirez and Wotipka (2001), the analyses

presented here do not rely on standard segregation

indices (e.g., the dissimilarity index), which lack

the important prerequisite of margin insensitivity:

They are not independent of variations both in

women’s overall participation in higher education

and in the size of fields of study in different na-

tions (or cohorts). Therefore, it is not surprising,

although it is to some extent misleading, that

both these studies report substantial cross-national

variation in sex segregation. This is why I instead

followed the loglinear modeling approach

(Charles and Grusky 2004).

However, it should be stressed that the ‘‘added

value’’ of this approach is critically dependent

upon the level of detail of the data. If a rather

aggregate classification of academic fields is

used, it will conceal substantial variation of gender

segregation within each category. Then, measures

of sex segregation based on loglinear models are

not really margin-free, because they are affected

by the share of different subfields assigned to the

same aggregate category. This share, of course,

can vary both historically and cross-nationally. For

instance, let us go back to Figure 1, which shows

that computing is considerably more masculized

than mathematics and biology in all countries under

examination. At the same time, the share of comput-

ing graduates changes from country to country (e.g.,

it is almost three times higher in Norway than in

Italy, according to Reflex estimates). This means

that if we create an aggregate category consisting

of these three faculties, its degree of gender segrega-

tion will be heavily affected by the different shares

of computing graduates in different countries. We

are thus reintroducing a hidden form of margin sen-

sitivity in the analyses.

Unfortunately, this is but one example of the

misleading aggregations of subfields made by

the UNESCO classification, which was often

used in previous comparative studies. The prob-

lem is that this classification often is available

only in its most aggregated 1-digit version, with

two important consequences. First, there is a seri-

ous risk of overstating cross-national differences

in gender segregation given these compositional

effects.16 Second, this limitation is more than

a methodological issue: It also entails substantive

implications for wider gender inequalities in the

labor market. For instance, because computing is

not only more masculized but also more finan-

cially rewarding than biology or mathematics

(Teichler 2007), the aggregation of these fields

systematically obscures some forms of gender

segregation that are highly consequential for the

gender wage gap. More generally, in the context

of the growing differentiation of higher education,

much gender segregation may occur at a micro

level (e.g., home economics vs. business

economics).

Here one can appreciate the virtues of topolog-

ical modeling. Because the 4-matrix model pre-

sented in this work was developed according to

explicit definitions and operational criteria, it can

be easily applied to more detailed classifications

of fields of study. For instance, drawing on the ar-

guments and definitions given in the sections

describing theoretical frameworks and models, we

can argue that psychology is more care-oriented

than political sciences. Then, although they have

been assigned to the same category, the former

should be more feminized. Similar arguments

may be derived for several other subfields of the

14-category classification used here. In short, the

topological model is open to further testing and

refinement with more disaggregated classifications.

To summarize, I argue that the data, measures, and

models used in this work are less affected by cross-

national variations in the size of different fields and

sub-fields. This may explain why our analyses

point to the conclusion that gender segregation is

largely invariant across countries.

Although results concerning cross-national

similarities await confirmation and explanation

by future comparative research, this work has rep-

licated and extended findings of previous studies

with regard to the invariance over time of gender

segregation. Previous trend analyses focused

mainly on the United States or on other Anglo-

Saxon countries (Jacobs 1995; England and Li

2006), but there is less work on continental

Europe, with the exception of two large-scale
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analyses and a few case studies (Bradley 2000;

Smyth 2001). Now there is further evidence for

four European countries (Italy, Germany, the

Netherlands, and Norway) that gender integration

of college majors stalled during the 1980s and

1990s.

Although some hypotheses to account for this

stagnation were discussed in the section on theo-

retical frameworks, they have not been directly

tested so far, and this article is no exception. As

already mentioned, an important limitation of

this work is that its data source is a graduate sur-

vey that contains no information about students

who left school before graduation. However, if

we are to assess the relative value of different ex-

planations of gender segregation and of its persis-

tence over time, we need longitudinal data that

consider the whole educational trajectory of

male and female students across different cohorts.

With this important caveat in mind, I draw two

theoretical implications from the above analyses.

On the one hand, they pose a challenge to neo-

institutionalist theories. Although these theories

may still be relevant to make sense of declining

gender inequalities in educational attainment,

when we turn to horizontal inequalities related

to fields of study choice, we find rather limited

support for the claim that gender differentials

are declining to any significant extent. On the

other hand, the above results lend support to the-

oretical approaches emphasizing the persistence

of gender stereotypes in contemporary societies

and the pressures related to postindustrial employ-

ment structures. Even though traditional forms of

socialization may decline over time to some

extent, gender essentialist ideologies are highly

resilient, not the least because they are reinforced

by the structural developments of service econo-

mies. These are characterized by an increasing

share of jobs that are functionally or symbolically

similar to women’s traditional domestic roles. In

the section on theoretical frameworks, it was

argued that these jobs include several skilled oc-

cupations that are now reserved for college gradu-

ates. This explains why a gender divide associated

with care work operates in higher education, even

in contemporary societies formally promoting

gender parity. Indeed, the analyses presented in

this work confirm the existence of this gender

divide. The humanistic–scientific divide, which

has been the main focus of previous research, ac-

counts for no more than 50 percent of the associ-

ation between gender and field of study. The

degree of gender imbalance varies considerably

within both scientific and humanistic fields

because a care–technical divide intersects the

humanistic–scientific divide. Gender differentia-

tion in higher education is patterned along two

distinct but equally important divides in recent co-

horts of graduates.

These results illustrate the pervasiveness of

gender stereotypes and their strenuous resistance

to change. Postindustrial employment structures

sustain and reinforce these cultural dynamics

rather than counteract them (Charles and

Bradley 2009). Hence, these empirical results

tend to deemphasize the opposition between cul-

turalist and rational choice approaches: the influ-

ence of gender categorizations is so resistant to

change because it operates not only through the

internalization of sex stereotypes but also through

the evaluation of opportunities and constraints.

For instance, the overrepresentation of female

graduates in care-oriented fields reflects both their

intrinsic occupational preferences and the increas-

ing job opportunities created in service econo-

mies. Thus, it comes as no surprise that Nordic

countries are as sex-segregated as Mediterranean

countries: A more progressive culture of gender

parity can be counteracted by stronger labor mar-

ket pressures toward segregation. For similar rea-

sons, a possible weakening of traditional forms of

socialization and social control does not necessar-

ily translate into less gender segregation in higher

education if the transformations of education and

economic systems work in the opposite direction.

APPENDIX

This appendix provides some additional information

about the topological model developed in this work.

Table 1 in the main text shows its four defining matrices.

As discussed in the results section, the humanistic–scien-

tific divide is described by two matrices instead of just

one because some disciplines, like law and economics,

cannot be unambiguously regarded as either humanistic

or scientific. For instance, economics programs offer

not only highly formalized courses in micro- and

macro-economics but also courses that place more

emphasis on soft skills (e.g., marketing, public relations,

personnel administration). A similar point can be made

for architecture: Its curriculum typically consists of a mix-

ture of technical courses and of artistic or other humanis-

tic subjects. Social work, nursing, physiotherapy, and

similar programs perhaps tend more toward the humanis-

tic side, but a closer look indicates that the load of med-

ical, legal, and methodological courses is far from
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negligible. These examples show that the allocation of

fields to the two gender divides cannot be uncontrover-

sial, not the least because the 14-category classification

of fields of study merges some disciplines characterized

by rather different curricula and because the same disci-

pline can offer a wide range of programs. Moreover,

the humanistic or scientific orientation of a field may

change from country to country, at least to some extent,

but detailed and harmonized data on the curricula offered

by different fields of study in different countries are not

available. At any rate, I have carried out several sensitiv-

ity analyses concerning the key findings reported in the

discussion section. For instance, I have checked that the

results do not change if we assign economics to the scien-

tific field or architecture to the humanistic field.

The care–technical divide, as defined in the discus-

sion of theoretical frameworks, is less strictly concerned

with curricular content and deals more with the occupa-

tional prospects of graduates from different fields.

Technical disciplines (computing, engineering, architec-

ture) put a particular emphasis on the acquisition of

applied expertise for the corresponding professions.

Care-oriented faculties also have a practical, vocational

profile, but they prepare students for care jobs. Hence,

they have been identified according to their prevailing

occupational destinations. The Reflex data contain

detailed information about jobs held by graduates of dif-

ferent educational programs. Occupations are coded ac-

cording to the 3-digit level of detail of the Isco 88

classification. Drawing on the definition of skilled care

jobs given in the discussion of models, job titles have

been dichotomized (care vs. non-care jobs; provided in

the online supplementary material available at http://

soe.sagepub.com).

Then, the absolute probability of entering care jobs

for graduates of different fields was calculated. I in-

spected the bivariate tables of fields of study by care/

noncare jobs, but I also followed a more refined

approach by running a binomial logistic regression to

obtain parameter estimates of the net association

between each field of study and access to care jobs,

controlling for gender, age, area of residence, parental

education, and achievement in upper secondary educa-

tion. In principle, controlling for gender might be par-

ticularly critical because results are then independent of

the gender composition of each field. However, the

basic ranking between fields does not change much

compared with bivariate tables. In particular, educa-

tion, social work, and medicine are much more likely

than all other fields to give access to care occupations,

as defined above. On the contrary, some fields almost

completely ‘‘protect’’ from this kind of jobs: technical

faculties, but also law, economics, and physics. The re-

maining fields lie in between these two extremes

because they display some connection with care

work, mostly via teaching. Not surprisingly, this

three-fold hierarchy looks very similar across the eight

countries under examination. The output of the

bivariate tables and of the logistic regression is avail-

able upon request from the author. It may be objected

that this procedure to identify care-oriented fields relies

on data on the occupational destinations of graduates in

a given year to infer information about educational de-

cisions that were made around 10 years before (Reflex

respondents were interviewed in 2005, 5 years after

graduation). However, this is unlikely to be a serious

concern once we realize that connections between

fields of study and care jobs are unlikely to change in

the short run. For instance, there is little doubt that

medicine or social work courses also mostly led to

care jobs in 1995.

NOTES

1. This work was prepared in the context of the project

on Social Selectivity in Higher Education coordi-

nated by W. Mueller (Mannheim Center for

European Social Research, Mannheim University).

2. However, gender stereotypes may bias in a down-

ward direction female students’ assessments of their

own competencies in science and mathematics, with

significant implications for their career-relevant as-

pirations (Correll 2001).

3. Another pressure against desegregation relates to

the advent of mass higher education. When social

barriers hindered female participation in higher edu-

cation, the few women who managed to gain access

were highly selected with regard to their social

background, academic achievement, and (uncon-

ventional) gender-role attitudes. In a sense, they

were elite students. However, when higher educa-

tion opened its doors to women, female students

with more traditional identities and views also

enrolled, and they were likely to make more stereo-

typed school choices.

4. The opposite reasoning would push boys toward

scientific subjects, particularly if we consider that

their distribution of math scores displays higher var-

iability, so more of them are in its right tail, from

which math-intensive fields recruit.

5. The multinomial logistic models discussed in the

next section control for method of data collection

and relax the assumption of independence between

respondents from the same university. The assump-

tion of the independence of irrelevant alternatives

made in these models is not rejected according to

the Hausman test.

6. To be sure, sociology is but one example of disci-

plines combining both approaches. More generally,

the distinction underlying this criterion is obviously

a matter of degree. At any rate, what needs to be

stressed here is that enrollment decisions are

affected by students’ perceptions (or even fantasies)

of the content of different disciplines, rather than by

their real content in itself.
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7. Given that gender is a dichotomous variable, the

four defining matrices can be collapsed into four

vectors (1 = yes, 0 = no; for the care divide, see sub-

sequent discussion).

8. Because this work deals with segregation in higher

education, we focus on skilled care jobs (e.g., fam-

ily helpers are ignored). Needless to say, the above

definition, as any definition, is not clear-cut. For

instance, should we consider all teachers, including

those in higher education, as care workers? I have

excluded university professors, but given their low

share, this decision is inconsequential.

9. This raises an obvious issue: to what extent is the

choice of a field of study informed by expectations

about future occupational outcomes? Some students

may take a shortsighted view and simply opt for

their preferred subject with little consideration for

labor market prospects. However, there is evidence

that by the age at which they choose their college

major, most students already have some plans and

expectations about their future jobs, although their

aspirations are not always realistic (Teichler

2007). However inaccurate it may be, there is also

some informal knowledge about ‘‘strong’’ and

‘‘weak’’ faculties (e.g., engineering vs. history).

10. Control variables include age in years, country of

birth, parental education, area of residence, and

method of data collection. Some details about these

variables are as follows. (a) Parental schooling has

three categories: lower secondary or less, upper sec-

ondary, and tertiary education. (b) Area of residence

is a dummy variable that refers to socioeconomi-

cally deprived areas of four countries: southern

Italy, eastern Germany, the southwestern regions

of Spain (plus Cantabria), and the southeastern

area of Finland; this variable is absent for the other

four, more homogeneous countries. (c) The method

of data collection has two options: web or mail

questionnaire. Results concerning these control var-

iables go in the expected directions, but they are not

reported because they hold little relevance for the

issues at hand.

11. I have fitted an additional model that incorporates

only the care–technical divide. Its deviance is

631.1, compared with 424.7 for Model 3, which in-

corporates both gender divides with only two more

degrees of freedom. Model 3 is clearly superior also

according to the percentage of misclassified cases.

12. It would be interesting to carry out separate analy-

ses for the different sectors of higher education.

For instance, one may wonder whether Austrian

or German universities display the same levels

and patterns of gender segregation as the universi-

ties of applied sciences (Fachhochschulen).

Unfortunately, a larger sample size is needed to

answer this kind of question. The only way to avoid

overdispersion is to carry out a separate analysis

that excludes graduates from Fachhochschulen and

similar institutions, in order to check whether this

affects the above conclusions. However, this is not

the case: The results closely echo those presented

here.

13. For this reason, I cannot fully retest the topological

model described in the previous sections on the

EULFS data. However, some experiments in this

direction are quite encouraging. In particular, I was

able to fit only three out of the four matrices of the

topological model, and only for Italy, Germany,

and the Netherlands. This simplified specification

still gives good results: The model accounts, respec-

tively, for 85.3 percent, 88.9 percent, and 86.5 per-

cent of the association between gender and field of

study in these countries. The percentages of misclas-

sified cases are remarkably low: 4.6 percent, 3.5 per-

cent, and 4.4 percent, respectively.

14. These comments are based on the inspection of the

significant standardized residuals of the constant

association model.

15. This finding may have a simple explanation, of

course; namely, that my sample of European coun-

tries is too restricted. At any rate, there is little doubt

that these results cannot be generalized outside

Western nations. However, it is worth mentioning

that the data set analyzed here includes the least gen-

der-segregated nation (Spain) of the larger sample of

Western countries available to Charles and Bradley

(2002:582) as well as the second most segregated

nation (Germany) according to their estimates.

16. For instance, Charles and Bradley (2002) mention

as evidence of substantial international variability

in gender segregation the fact that men are mas-

sively overrepresented among computer science

and math graduates in Sweden, whereas near gender

parity prevails in Italy. However, Figure 1 shows

that computer science is strongly masculinized in

Italy as in all other countries, in line with previous

analyses of the Italian case. Unfortunately, Charles

and Bradley (2002) were forced to merge math,

biology, and computing. In a more recent article

on 44 countries, Charles and Bradley (2009:942)

conclude that ‘‘international variability is striking

even if we consider only engineering, the most

sex-segregated field.’’ Indeed, they detect marked

cross-national differences in the overall amount of

sex segregation. This may be partly due to the

fact that they cover also less-developed countries

and partly to the recourse to an aggregate four-cat-

egory classification.

REFERENCES

Becker, G. 1991. A Treatise on the Family. Cambridge,

MA: Harvard University Press.

Bobbitt-Zeher, S. 2007. ‘‘The Gender Income Gap and the

Role of Education.’’ Sociology of Education 80:1–22.

Barone 175

 at Biblioteca di Ateneo - Trento on April 12, 2012soe.sagepub.comDownloaded from 

http://soe.sagepub.com/


Bradley, K. 2000. ‘‘The Incorporation of Women into

Higher Education: Paradoxical Outcomes.’’

Sociology of Education 73:1–18.

Brown, C. and M. Corcoran. 1997. ‘‘Sex-based

Differences in School Content and the

Male-Female Wage Gap.’’ Journal of Labor

Economics 15(3):431–65.

Chang, M. 2000. ‘‘The Evolution of Sex Segregation

Regimes.’’ American Journal of Sociology

105(6)1658–1701.

Charles, M. 2005. ‘‘National Skill Regimes,

Postindustrialism and Sex Segregation.’’ Social

Politics 12(2):289–316.

Charles, M. and C. Bradley. 2002. ‘‘Equal but Separate?

A Cross-national Study of Sex Segregation in Higher

Education.’’ American Sociological Review 67:

573–99.

Charles, M. and C. Bradley. 2009. ‘‘Indulging our

Gendered Selves? Sex Segregation by Field of

Study in 44 Countries.’’ American Sociological

Review 114:924–76.

Charles, M. and D. Grusky. 2004. Occupational

Ghettos: The Worldwide Segregation of Men and

Women. Stanford, CA: Stanford University Press.

Correll, S. 2001. ‘‘Gender and the Career Choice

Process: The Role of Biased Self-assessments.’’

American Journal of Sociology 106(6):1691–730.

England, P. 2005. ‘‘Emerging Theories of Care Work.’’

Annual Review of Sociology 31:381–99.

England, P., George Farkas, Barbara Kilbourne, and

Thomas Dou. 1988. ‘‘Explaining Occupational Sex

Segregation and Wages: Findings from a Model

with Fixed Effects.’’ American Sociological Review

53:544–58.

England, P. and Su Li. 2006. ‘‘Desegregation Stalled:

The Changing Gender Composition of College

Majors, 1971–2002.’’ Gender & Society 20:

657–88.

Entwisle, D., Karl Alexander, and Linda Steffel. 1994.

‘‘The Gender Gap in Math: Its Possible Origins in

Neighborhood Effects.’’ American Sociological

Review 59(6):822–38.

Esping-Andersen, G. 1998. The Social Foundations of

Welfare Regimes. Oxford, UK: Oxford University

Press.

Faulkner, W. 2007. ‘‘Nuts and Bolts and People:

Gender-troubled Engineering Identities.’’ Social

Studies of Science 37(2):331–56.

Gerber, T. and David Schaefer. 2004. ‘‘Horizontal

Stratification of Higher Education in Russia: Trends,

Gender Differences, and Labour Market Outcomes.’’

Sociology of Education 77:32–59.

Grusky, C. and C. Charles. 1994. ‘‘Models for Gender

Segregation.’’ American Sociological Review 12(2):

113–45.

Jacobs, J. 1995. ‘‘Gender and Academic Specialties:

Trends among College Degree Recipients during

the 1980s.’’ Sociology of Education 68:81–98.

Jacobs, J. 1996. ‘‘Gender Inequality and Higher

Education.’’ Annual Review of Sociology 22:153–85.

Jonsson, J. 1999. ‘‘Explaining Sex Differences in

Educational Choice: an Empirical Assessment of

a Rational Choice Model.’’ European Sociological

Review 15:391–404.

Marini, M., P. Mooney, E. Finley, and A. Beutel. 1996.

‘‘Gender and Job Values.’’ Sociology of Education

69:49–65.

Polachek, S. 1981. ‘‘Occupational Self-selection: A

Human Capital Approach to Sex Differences in

Occupational Structure.’’ Review of Economics and

Statistics 63(1):60–9.

Ramirez, F. and C. Wotipka. 2001. ‘‘Slowly but Surely?

The Global Expansion of Women’s Participation in

Science and Engineering Fields of Study, 1972–92.’’

Sociology of Education 74:231–51.

Reskin, B. 1993. ‘‘Sex Segregation in the Workplace.’’

Annual Review of Sociology 19:241–70.

Ridgeway, C. and A. Smith-Lovin. 1999. ‘‘The Gender

System and Interaction.’’ Annual Review of

Sociology 25:191–216.

Smyth, E. 2001. ‘‘Gender Differentiation and Early

Labour Market Integration across Europe.’’ MZES

Working Paper No. 46. Mannheim Centre for

European Social Research. Retrieved from http://

www.mzes.uni.mannheim.de/publications/wp/wp-46

.pdf.

Smyth, E. and Stephanie Steinmetz. 2008. ‘‘Field of

Study and Gender Segregation in European Labour

Markets.’’ International Journal of Comparative

Sociology 49(4-5):257–281.

Teichler, U., ed. 2007. Careers of University Graduates:

Views and Experiences in Comparative Perspectives.

Dordrecht: Springer.

Van de Werfhorst, H., A. Sullivan, and Y. Cheung Sin.

2003. ‘‘Social Class, Ability and Choice of Subject in

Secondary and Tertiary Education in Britain.’’

British Educational Research Journal 29(1):41–62.

Xie, Y. 1992. ‘‘The Log-multiplicative Layer Effect

Model for Comparing Mobility Tables.’’ American

Sociological Review 57(1):380–95.

BIO

Carlo Barone is an Assistant Professor in the

Department of Sociology and Social Research at the

University of Trento. His main fields of interest are soci-

ology of education and social stratification. Dr. Barone

conducts research on the influence of socioeconomic

background on educational attainment and achievement.

176 Sociology of Education 84(2)

 at Biblioteca di Ateneo - Trento on April 12, 2012soe.sagepub.comDownloaded from 

http://soe.sagepub.com/


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (Coated FOGRA27 \050ISO 12647-2:2004\051)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /ACaslon-Bold
    /ACaslon-BoldItalic
    /ACaslon-Italic
    /ACaslon-Ornaments
    /ACaslon-Regular
    /ACaslon-Semibold
    /ACaslon-SemiboldItalic
    /AdobeCorpID-Acrobat
    /AdobeCorpID-Adobe
    /AdobeCorpID-Bullet
    /AdobeCorpID-MinionBd
    /AdobeCorpID-MinionBdIt
    /AdobeCorpID-MinionRg
    /AdobeCorpID-MinionRgIt
    /AdobeCorpID-MinionSb
    /AdobeCorpID-MinionSbIt
    /AdobeCorpID-MyriadBd
    /AdobeCorpID-MyriadBdIt
    /AdobeCorpID-MyriadBdScn
    /AdobeCorpID-MyriadBdScnIt
    /AdobeCorpID-MyriadBl
    /AdobeCorpID-MyriadBlIt
    /AdobeCorpID-MyriadLt
    /AdobeCorpID-MyriadLtIt
    /AdobeCorpID-MyriadPkg
    /AdobeCorpID-MyriadRg
    /AdobeCorpID-MyriadRgIt
    /AdobeCorpID-MyriadRgScn
    /AdobeCorpID-MyriadRgScnIt
    /AdobeCorpID-MyriadSb
    /AdobeCorpID-MyriadSbIt
    /AdobeCorpID-MyriadSbScn
    /AdobeCorpID-MyriadSbScnIt
    /AdobeCorpID-PScript
    /AGaramond-BoldScaps
    /AGaramond-Italic
    /AGaramond-Regular
    /AGaramond-RomanScaps
    /AGaramond-Semibold
    /AGaramond-SemiboldItalic
    /AGar-Special
    /AkzidenzGroteskBE-Bold
    /AkzidenzGroteskBE-BoldEx
    /AkzidenzGroteskBE-BoldExIt
    /AkzidenzGroteskBE-BoldIt
    /AkzidenzGroteskBE-Ex
    /AkzidenzGroteskBE-It
    /AkzidenzGroteskBE-Light
    /AkzidenzGroteskBE-LightEx
    /AkzidenzGroteskBE-LightOsF
    /AkzidenzGroteskBE-Md
    /AkzidenzGroteskBE-MdEx
    /AkzidenzGroteskBE-MdIt
    /AkzidenzGroteskBE-Regular
    /AkzidenzGroteskBE-Super
    /AlbertusMT
    /AlbertusMT-Italic
    /AlbertusMT-Light
    /Aldine401BT-BoldA
    /Aldine401BT-BoldItalicA
    /Aldine401BT-ItalicA
    /Aldine401BT-RomanA
    /Aldine401BTSPL-RomanA
    /Aldine721BT-Bold
    /Aldine721BT-BoldItalic
    /Aldine721BT-Italic
    /Aldine721BT-Light
    /Aldine721BT-LightItalic
    /Aldine721BT-Roman
    /Aldus-Italic
    /Aldus-ItalicOsF
    /Aldus-Roman
    /Aldus-RomanSC
    /AlternateGothicNo2BT-Regular
    /AmazoneBT-Regular
    /AmericanTypewriter-Bold
    /AmericanTypewriter-BoldA
    /AmericanTypewriter-BoldCond
    /AmericanTypewriter-BoldCondA
    /AmericanTypewriter-Cond
    /AmericanTypewriter-CondA
    /AmericanTypewriter-Light
    /AmericanTypewriter-LightA
    /AmericanTypewriter-LightCond
    /AmericanTypewriter-LightCondA
    /AmericanTypewriter-Medium
    /AmericanTypewriter-MediumA
    /Anna
    /AntiqueOlive-Bold
    /AntiqueOlive-Compact
    /AntiqueOlive-Italic
    /AntiqueOlive-Roman
    /Arcadia
    /Arcadia-A
    /Arkona-Medium
    /Arkona-Regular
    /ArrusBT-Black
    /ArrusBT-BlackItalic
    /ArrusBT-Bold
    /ArrusBT-BoldItalic
    /ArrusBT-Italic
    /ArrusBT-Roman
    /AssemblyLightSSK
    /AuroraBT-BoldCondensed
    /AuroraBT-RomanCondensed
    /AuroraOpti-Condensed
    /AvantGarde-Book
    /AvantGarde-BookOblique
    /AvantGarde-Demi
    /AvantGarde-DemiOblique
    /Avenir-Black
    /Avenir-BlackOblique
    /Avenir-Book
    /Avenir-BookOblique
    /Avenir-Heavy
    /Avenir-HeavyOblique
    /Avenir-Light
    /Avenir-LightOblique
    /Avenir-Medium
    /Avenir-MediumOblique
    /Avenir-Oblique
    /Avenir-Roman
    /BaileySansITC-Bold
    /BaileySansITC-BoldItalic
    /BaileySansITC-Book
    /BaileySansITC-BookItalic
    /BakerSignetBT-Roman
    /BaskervilleBE-Italic
    /BaskervilleBE-Medium
    /BaskervilleBE-MediumItalic
    /BaskervilleBE-Regular
    /Baskerville-Bold
    /BaskervilleBook-Italic
    /BaskervilleBook-MedItalic
    /BaskervilleBook-Medium
    /BaskervilleBook-Regular
    /BaskervilleBT-Bold
    /BaskervilleBT-BoldItalic
    /BaskervilleBT-Italic
    /BaskervilleBT-Roman
    /BaskervilleMT
    /BaskervilleMT-Bold
    /BaskervilleMT-BoldItalic
    /BaskervilleMT-Italic
    /BaskervilleMT-SemiBold
    /BaskervilleMT-SemiBoldItalic
    /BaskervilleNo2BT-Bold
    /BaskervilleNo2BT-BoldItalic
    /BaskervilleNo2BT-Italic
    /BaskervilleNo2BT-Roman
    /Baskerville-Normal-Italic
    /BauerBodoni-Black
    /BauerBodoni-BlackCond
    /BauerBodoni-BlackItalic
    /BauerBodoni-Bold
    /BauerBodoni-BoldCond
    /BauerBodoni-BoldItalic
    /BauerBodoni-BoldItalicOsF
    /BauerBodoni-BoldOsF
    /BauerBodoni-Italic
    /BauerBodoni-ItalicOsF
    /BauerBodoni-Roman
    /BauerBodoni-RomanSC
    /Bauhaus-Bold
    /Bauhaus-Demi
    /Bauhaus-Heavy
    /BauhausITCbyBT-Bold
    /BauhausITCbyBT-Heavy
    /BauhausITCbyBT-Light
    /BauhausITCbyBT-Medium
    /Bauhaus-Light
    /Bauhaus-Medium
    /BellCentennial-Address
    /BellGothic-Black
    /BellGothic-Bold
    /Bell-GothicBoldItalicBT
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellGothic-Light
    /Bembo
    /Bembo-Bold
    /Bembo-BoldExpert
    /Bembo-BoldItalic
    /Bembo-BoldItalicExpert
    /Bembo-Expert
    /Bembo-ExtraBoldItalic
    /Bembo-Italic
    /Bembo-ItalicExpert
    /Bembo-Semibold
    /Bembo-SemiboldItalic
    /Benguiat-Bold
    /Benguiat-BoldItalic
    /Benguiat-Book
    /Benguiat-BookItalic
    /BenguiatGothicITCbyBT-Bold
    /BenguiatGothicITCbyBT-BoldItal
    /BenguiatGothicITCbyBT-Book
    /BenguiatGothicITCbyBT-BookItal
    /BenguiatITCbyBT-Bold
    /BenguiatITCbyBT-BoldItalic
    /BenguiatITCbyBT-Book
    /BenguiatITCbyBT-BookItalic
    /Benguiat-Medium
    /Benguiat-MediumItalic
    /Berkeley-Black
    /Berkeley-BlackItalic
    /Berkeley-Bold
    /Berkeley-BoldItalic
    /Berkeley-Book
    /Berkeley-BookItalic
    /Berkeley-Italic
    /Berkeley-Medium
    /Berling-Bold
    /Berling-BoldItalic
    /Berling-Italic
    /Berling-Roman
    /BernhardBoldCondensedBT-Regular
    /BernhardFashionBT-Regular
    /BernhardModernBT-Bold
    /BernhardModernBT-BoldItalic
    /BernhardModernBT-Italic
    /BernhardModernBT-Roman
    /BernhardTangoBT-Regular
    /BlockBE-Condensed
    /BlockBE-ExtraCn
    /BlockBE-ExtraCnIt
    /BlockBE-Heavy
    /BlockBE-Italic
    /BlockBE-Regular
    /Bodoni
    /Bodoni-Bold
    /Bodoni-BoldItalic
    /Bodoni-Italic
    /Bodoni-Poster
    /Bodoni-PosterCompressed
    /Bookman-Demi
    /Bookman-DemiItalic
    /Bookman-Light
    /Bookman-LightItalic
    /Boton-Italic
    /Boton-Medium
    /Boton-MediumItalic
    /Boton-Regular
    /Boulevard
    /BremenBT-Black
    /BremenBT-Bold
    /BroadwayBT-Regular
    /CaflischScript-Bold
    /CaflischScript-Regular
    /Caliban
    /CarminaBT-Bold
    /CarminaBT-BoldItalic
    /CarminaBT-Light
    /CarminaBT-LightItalic
    /CarminaBT-Medium
    /CarminaBT-MediumItalic
    /Carta
    /Caslon224ITCbyBT-Bold
    /Caslon224ITCbyBT-BoldItalic
    /Caslon224ITCbyBT-Book
    /Caslon224ITCbyBT-BookItalic
    /Caslon540BT-Italic
    /Caslon540BT-Roman
    /CaslonBT-Bold
    /CaslonBT-BoldItalic
    /CaslonOpenFace
    /CaslonTwoTwentyFour-Black
    /CaslonTwoTwentyFour-BlackIt
    /CaslonTwoTwentyFour-Bold
    /CaslonTwoTwentyFour-BoldIt
    /CaslonTwoTwentyFour-Book
    /CaslonTwoTwentyFour-BookIt
    /CaslonTwoTwentyFour-Medium
    /CaslonTwoTwentyFour-MediumIt
    /CastleT-Bold
    /CastleT-Book
    /Caxton-Bold
    /Caxton-BoldItalic
    /Caxton-Book
    /Caxton-BookItalic
    /CaxtonBT-Bold
    /CaxtonBT-BoldItalic
    /CaxtonBT-Book
    /CaxtonBT-BookItalic
    /Caxton-Light
    /Caxton-LightItalic
    /CelestiaAntiqua-Ornaments
    /Centennial-BlackItalicOsF
    /Centennial-BlackOsF
    /Centennial-BoldItalicOsF
    /Centennial-BoldOsF
    /Centennial-ItalicOsF
    /Centennial-LightItalicOsF
    /Centennial-LightSC
    /Centennial-RomanSC
    /Century-Bold
    /Century-BoldItalic
    /Century-Book
    /Century-BookItalic
    /CenturyExpandedBT-Bold
    /CenturyExpandedBT-BoldItalic
    /CenturyExpandedBT-Italic
    /CenturyExpandedBT-Roman
    /Century-HandtooledBold
    /Century-HandtooledBoldItalic
    /Century-Light
    /Century-LightItalic
    /CenturyOldStyle-Bold
    /CenturyOldStyle-Italic
    /CenturyOldStyle-Regular
    /CenturySchoolbookBT-Bold
    /CenturySchoolbookBT-BoldCond
    /CenturySchoolbookBT-BoldItalic
    /CenturySchoolbookBT-Italic
    /CenturySchoolbookBT-Roman
    /Century-Ultra
    /Century-UltraItalic
    /CharterBT-Black
    /CharterBT-BlackItalic
    /CharterBT-Bold
    /CharterBT-BoldItalic
    /CharterBT-Italic
    /CharterBT-Roman
    /CheltenhamBT-Bold
    /CheltenhamBT-BoldCondItalic
    /CheltenhamBT-BoldExtraCondensed
    /CheltenhamBT-BoldHeadline
    /CheltenhamBT-BoldItalic
    /CheltenhamBT-BoldItalicHeadline
    /CheltenhamBT-Italic
    /CheltenhamBT-Roman
    /Cheltenham-HandtooledBdIt
    /Cheltenham-HandtooledBold
    /CheltenhamITCbyBT-Bold
    /CheltenhamITCbyBT-BoldItalic
    /CheltenhamITCbyBT-Book
    /CheltenhamITCbyBT-BookItalic
    /Christiana-Bold
    /Christiana-BoldItalic
    /Christiana-Italic
    /Christiana-Medium
    /Christiana-MediumItalic
    /Christiana-Regular
    /Christiana-RegularExpert
    /Christiana-RegularSC
    /Clarendon
    /Clarendon-Bold
    /Clarendon-Light
    /ClassicalGaramondBT-Bold
    /ClassicalGaramondBT-BoldItalic
    /ClassicalGaramondBT-Italic
    /ClassicalGaramondBT-Roman
    /CMR10
    /CMR8
    /CMSY10
    /CMSY8
    /CMTI10
    /CommonBullets
    /ConduitITC-Bold
    /ConduitITC-BoldItalic
    /ConduitITC-Light
    /ConduitITC-LightItalic
    /ConduitITC-Medium
    /ConduitITC-MediumItalic
    /CooperBlack
    /CooperBlack-Italic
    /CooperBT-Bold
    /CooperBT-BoldItalic
    /CooperBT-Light
    /CooperBT-LightItalic
    /CopperplateGothicBT-Bold
    /CopperplateGothicBT-BoldCond
    /CopperplateGothicBT-Heavy
    /CopperplateGothicBT-Roman
    /CopperplateGothicBT-RomanCond
    /Copperplate-ThirtyThreeBC
    /Copperplate-ThirtyTwoBC
    /Coronet-Regular
    /Courier
    /Courier-Bold
    /Courier-BoldOblique
    /Courier-Oblique
    /Critter
    /CS-Special-font
    /DellaRobbiaBT-Bold
    /DellaRobbiaBT-Roman
    /Della-RobbiaItalicBT
    /Della-RobbiaSCaps
    /Del-NormalSmallCaps
    /Delphin-IA
    /Delphin-IIA
    /Delta-Bold
    /Delta-BoldItalic
    /Delta-Book
    /Delta-BookItalic
    /Delta-Light
    /Delta-LightItalic
    /Delta-Medium
    /Delta-MediumItalic
    /Delta-Outline
    /DextorD
    /DextorOutD
    /DidotLH-OrnamentsOne
    /DidotLH-OrnamentsTwo
    /DINEngschrift
    /DINEngschrift-Alternate
    /DINMittelschrift
    /DINMittelschrift-Alternate
    /DINNeuzeitGrotesk-BoldCond
    /DINNeuzeitGrotesk-Light
    /Dom-CasItalic
    /DomCasual
    /DomCasual-Bold
    /Dom-CasualBT
    /Ehrhard-Italic
    /Ehrhard-Regular
    /EhrhardSemi-Italic
    /EhrhardtMT
    /EhrhardtMT-Italic
    /EhrhardtMT-SemiBold
    /EhrhardtMT-SemiBoldItalic
    /EhrharSemi
    /ELANGO-IB-A03
    /ELANGO-IB-A75
    /ELANGO-IB-A99
    /ElectraLH-Bold
    /ElectraLH-BoldCursive
    /ElectraLH-Cursive
    /ElectraLH-Regular
    /ElGreco
    /EnglischeSchT-Bold
    /EnglischeSchT-Regu
    /ErasContour
    /ErasITCbyBT-Bold
    /ErasITCbyBT-Book
    /ErasITCbyBT-Demi
    /ErasITCbyBT-Light
    /ErasITCbyBT-Medium
    /ErasITCbyBT-Ultra
    /Euclid
    /Euclid-Bold
    /Euclid-BoldItalic
    /EuclidExtra
    /EuclidExtra-Bold
    /EuclidFraktur
    /EuclidFraktur-Bold
    /Euclid-Italic
    /EuclidMathOne
    /EuclidMathOne-Bold
    /EuclidMathTwo
    /EuclidMathTwo-Bold
    /EuclidSymbol
    /EuclidSymbol-Bold
    /EuclidSymbol-BoldItalic
    /EuclidSymbol-Italic
    /EUEX10
    /EUFB10
    /EUFB5
    /EUFB7
    /EUFM10
    /EUFM5
    /EUFM7
    /EURB10
    /EURB5
    /EURB7
    /EURM10
    /EURM5
    /EURM7
    /EuropeanPi-Four
    /EuropeanPi-One
    /EuropeanPi-Three
    /EuropeanPi-Two
    /EuroSans-Bold
    /EuroSans-BoldItalic
    /EuroSans-Italic
    /EuroSans-Regular
    /EuroSerif-Bold
    /EuroSerif-BoldItalic
    /EuroSerif-Italic
    /EuroSerif-Regular
    /Eurostile
    /Eurostile-Bold
    /Eurostile-BoldCondensed
    /Eurostile-BoldExtendedTwo
    /Eurostile-BoldOblique
    /Eurostile-Condensed
    /Eurostile-Demi
    /Eurostile-DemiOblique
    /Eurostile-ExtendedTwo
    /EurostileLTStd-Demi
    /EurostileLTStd-DemiOblique
    /Eurostile-Oblique
    /EUSB10
    /EUSB5
    /EUSB7
    /EUSM10
    /EUSM5
    /EUSM7
    /ExPonto-Regular
    /FairfieldLH-Bold
    /FairfieldLH-BoldItalic
    /FairfieldLH-BoldSC
    /FairfieldLH-CaptionBold
    /FairfieldLH-CaptionHeavy
    /FairfieldLH-CaptionLight
    /FairfieldLH-CaptionMedium
    /FairfieldLH-Heavy
    /FairfieldLH-HeavyItalic
    /FairfieldLH-HeavySC
    /FairfieldLH-Light
    /FairfieldLH-LightItalic
    /FairfieldLH-LightSC
    /FairfieldLH-Medium
    /FairfieldLH-MediumItalic
    /FairfieldLH-MediumSC
    /FairfieldLH-SwBoldItalicOsF
    /FairfieldLH-SwHeavyItalicOsF
    /FairfieldLH-SwLightItalicOsF
    /FairfieldLH-SwMediumItalicOsF
    /Fences
    /Fenice-Bold
    /Fenice-BoldOblique
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /Fenice-Light
    /Fenice-LightOblique
    /Fenice-Regular
    /Fenice-RegularOblique
    /Fenice-Ultra
    /Fenice-UltraOblique
    /FlashD-Ligh
    /Flood
    /Folio-Bold
    /Folio-BoldCondensed
    /Folio-ExtraBold
    /Folio-Light
    /Folio-Medium
    /FontanaNDAaOsF
    /FontanaNDAaOsF-Italic
    /FontanaNDCcOsF-Semibold
    /FontanaNDCcOsF-SemiboldIta
    /FontanaNDEeOsF
    /FontanaNDEeOsF-Bold
    /FontanaNDEeOsF-BoldItalic
    /FontanaNDEeOsF-Light
    /FontanaNDEeOsF-Semibold
    /FormalScript421BT-Regular
    /Formata-Bold
    /Formata-MediumCondensed
    /ForteMT
    /FournierMT-Ornaments
    /FrakturBT-Regular
    /FrankfurterHigD
    /FranklinGothic-Book
    /FranklinGothic-BookItal
    /FranklinGothic-BookOblique
    /FranklinGothic-Condensed
    /FranklinGothic-Demi
    /FranklinGothic-DemiItal
    /FranklinGothic-DemiOblique
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItal
    /FranklinGothic-HeavyOblique
    /FranklinGothicITCbyBT-BookItal
    /FranklinGothicITCbyBT-Demi
    /FranklinGothicITCbyBT-DemiItal
    /FranklinGothicITCbyBT-Heavy
    /FranklinGothicITCbyBT-HeavyItal
    /FranklinGothic-Medium
    /FranklinGothic-MediumItal
    /FranklinGothic-Roman
    /Freeform721BT-Bold
    /Freeform721BT-BoldItalic
    /Freeform721BT-Italic
    /Freeform721BT-Roman
    /FreestyleScrD
    /Freestylescript
    /FreestyleScript
    /FrizQuadrataITCbyBT-Bold
    /FrizQuadrataITCbyBT-Roman
    /Frutiger-Black
    /Frutiger-BlackCn
    /Frutiger-BlackItalic
    /Frutiger-Bold
    /Frutiger-BoldCn
    /Frutiger-BoldItalic
    /Frutiger-Cn
    /Frutiger-ExtraBlackCn
    /Frutiger-Italic
    /Frutiger-Light
    /Frutiger-LightCn
    /Frutiger-LightItalic
    /Frutiger-Roman
    /Frutiger-UltraBlack
    /Futura
    /FuturaBlackBT-Regular
    /Futura-Bold
    /Futura-BoldOblique
    /Futura-Book
    /Futura-BookOblique
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /Futura-CondensedLight
    /Futura-CondensedLightOblique
    /Futura-ExtraBold
    /Futura-ExtraBoldOblique
    /Futura-Heavy
    /Futura-HeavyOblique
    /Futura-Light
    /Futura-LightOblique
    /Futura-Oblique
    /Futura-Thin
    /Galliard-Black
    /Galliard-BlackItalic
    /Galliard-Bold
    /Galliard-BoldItalic
    /Galliard-Italic
    /GalliardITCbyBT-Bold
    /GalliardITCbyBT-BoldItalic
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /Galliard-Roman
    /Galliard-Ultra
    /Galliard-UltraItalic
    /Garamond-Antiqua
    /GaramondBE-Bold
    /GaramondBE-BoldExpert
    /GaramondBE-BoldOsF
    /GaramondBE-CnExpert
    /GaramondBE-Condensed
    /GaramondBE-CondensedSC
    /GaramondBE-Italic
    /GaramondBE-ItalicExpert
    /GaramondBE-ItalicOsF
    /GaramondBE-Medium
    /GaramondBE-MediumCn
    /GaramondBE-MediumCnExpert
    /GaramondBE-MediumCnOsF
    /GaramondBE-MediumExpert
    /GaramondBE-MediumItalic
    /GaramondBE-MediumItalicExpert
    /GaramondBE-MediumItalicOsF
    /GaramondBE-MediumSC
    /GaramondBE-Regular
    /GaramondBE-RegularExpert
    /GaramondBE-RegularSC
    /GaramondBE-SwashItalic
    /Garamond-Bold
    /Garamond-BoldCondensed
    /Garamond-BoldCondensedItalic
    /Garamond-BoldItalic
    /Garamond-Book
    /Garamond-BookCondensed
    /Garamond-BookCondensedItalic
    /Garamond-BookItalic
    /Garamond-Halbfett
    /Garamond-HandtooledBold
    /Garamond-HandtooledBoldItalic
    /GaramondITCbyBT-Bold
    /GaramondITCbyBT-BoldCondensed
    /GaramondITCbyBT-BoldCondItalic
    /GaramondITCbyBT-BoldItalic
    /GaramondITCbyBT-BoldNarrow
    /GaramondITCbyBT-BoldNarrowItal
    /GaramondITCbyBT-Book
    /GaramondITCbyBT-BookCondensed
    /GaramondITCbyBT-BookCondItalic
    /GaramondITCbyBT-BookItalic
    /GaramondITCbyBT-BookNarrow
    /GaramondITCbyBT-BookNarrowItal
    /GaramondITCbyBT-Light
    /GaramondITCbyBT-LightCondensed
    /GaramondITCbyBT-LightCondItalic
    /GaramondITCbyBT-LightItalic
    /GaramondITCbyBT-LightNarrow
    /GaramondITCbyBT-LightNarrowItal
    /GaramondITCbyBT-Ultra
    /GaramondITCbyBT-UltraCondensed
    /GaramondITCbyBT-UltraCondItalic
    /GaramondITCbyBT-UltraItalic
    /Garamond-Kursiv
    /Garamond-KursivHalbfett
    /Garamond-Light
    /Garamond-LightCondensed
    /Garamond-LightCondensedItalic
    /Garamond-LightItalic
    /GaramondNo4CyrTCY-Ligh
    /GaramondNo4CyrTCY-LighItal
    /GaramondThree
    /GaramondThree-Bold
    /GaramondThree-BoldItalic
    /GaramondThree-BoldItalicOsF
    /GaramondThree-BoldSC
    /GaramondThree-Italic
    /GaramondThree-ItalicOsF
    /GaramondThree-SC
    /GaramondThreeSMSIISpl-Italic
    /GaramondThreeSMSitalicSpl-Italic
    /GaramondThreeSMSspl
    /GaramondThreespl
    /GaramondThreeSpl-Bold
    /GaramondThreeSpl-Italic
    /Garamond-Ultra
    /Garamond-UltraCondensed
    /Garamond-UltraCondensedItalic
    /Garamond-UltraItalic
    /GarthGraphic
    /GarthGraphic-Black
    /GarthGraphic-Bold
    /GarthGraphic-BoldCondensed
    /GarthGraphic-BoldItalic
    /GarthGraphic-Condensed
    /GarthGraphic-ExtraBold
    /GarthGraphic-Italic
    /Geometric231BT-HeavyC
    /GeometricSlab712BT-BoldA
    /GeometricSlab712BT-ExtraBoldA
    /GeometricSlab712BT-LightA
    /GeometricSlab712BT-LightItalicA
    /GeometricSlab712BT-MediumA
    /GeometricSlab712BT-MediumItalA
    /Giddyup
    /Giddyup-Thangs
    /GillSans
    /GillSans-Bold
    /GillSans-BoldCondensed
    /GillSans-BoldExtraCondensed
    /GillSans-BoldItalic
    /GillSans-Condensed
    /GillSans-ExtraBold
    /GillSans-ExtraBoldDisplay
    /GillSans-Italic
    /GillSans-Light
    /GillSans-LightItalic
    /GillSans-LightShadowed
    /GillSans-Shadowed
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /Gill-Special
    /Giovanni-Bold
    /Giovanni-BoldItalic
    /Giovanni-Book
    /Giovanni-BookItalic
    /Glypha
    /Glypha-Bold
    /Glypha-BoldOblique
    /Glypha-Oblique
    /Gothic-Thirteen
    /Goudy
    /Goudy-Bold
    /Goudy-BoldItalic
    /GoudyCatalogueBT-Regular
    /Goudy-ExtraBold
    /GoudyHandtooledBT-Regular
    /GoudyHeavyfaceBT-Regular
    /GoudyHeavyfaceBT-RegularCond
    /Goudy-Italic
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudySans-Black
    /GoudySans-BlackItalic
    /GoudySans-Bold
    /GoudySans-BoldItalic
    /GoudySans-Book
    /GoudySans-BookItalic
    /GoudySansITCbyBT-Black
    /GoudySansITCbyBT-BlackItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Light
    /GoudySansITCbyBT-LightItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /GoudySans-Medium
    /GoudySans-MediumItalic
    /Granjon
    /Granjon-Bold
    /Granjon-BoldOsF
    /Granjon-Italic
    /Granjon-ItalicOsF
    /Granjon-SC
    /GreymantleMVB-Ornaments
    /Helvetica
    /Helvetica-Black
    /Helvetica-BlackOblique
    /Helvetica-Black-SemiBold
    /Helvetica-Bold
    /Helvetica-BoldOblique
    /Helvetica-Compressed
    /Helvetica-Condensed
    /Helvetica-Condensed-Black
    /Helvetica-Condensed-BlackObl
    /Helvetica-Condensed-Bold
    /Helvetica-Condensed-BoldObl
    /Helvetica-Condensed-Light
    /Helvetica-Condensed-Light-Light
    /Helvetica-Condensed-LightObl
    /Helvetica-Condensed-Oblique
    /Helvetica-Condensed-Thin
    /Helvetica-ExtraCompressed
    /Helvetica-Fraction
    /Helvetica-FractionBold
    /HelveticaInserat-Roman
    /HelveticaInserat-Roman-SemiBold
    /Helvetica-Light
    /Helvetica-LightOblique
    /Helvetica-Narrow
    /Helvetica-Narrow-Bold
    /Helvetica-Narrow-BoldOblique
    /Helvetica-Narrow-Oblique
    /HelveticaNeue-Black
    /HelveticaNeue-BlackCond
    /HelveticaNeue-BlackCondObl
    /HelveticaNeue-BlackExt
    /HelveticaNeue-BlackExtObl
    /HelveticaNeue-BlackItalic
    /HelveticaNeue-Bold
    /HelveticaNeue-BoldCond
    /HelveticaNeue-BoldCondObl
    /HelveticaNeue-BoldExt
    /HelveticaNeue-BoldExtObl
    /HelveticaNeue-BoldItalic
    /HelveticaNeue-Condensed
    /HelveticaNeue-CondensedObl
    /HelveticaNeue-ExtBlackCond
    /HelveticaNeue-ExtBlackCondObl
    /HelveticaNeue-Extended
    /HelveticaNeue-ExtendedObl
    /HelveticaNeue-Heavy
    /HelveticaNeue-HeavyCond
    /HelveticaNeue-HeavyCondObl
    /HelveticaNeue-HeavyExt
    /HelveticaNeue-HeavyExtObl
    /HelveticaNeue-HeavyItalic
    /HelveticaNeue-Italic
    /HelveticaNeue-Light
    /HelveticaNeue-LightCond
    /HelveticaNeue-LightCondObl
    /HelveticaNeue-LightExt
    /HelveticaNeue-LightExtObl
    /HelveticaNeue-LightItalic
    /HelveticaNeueLTStd-Md
    /HelveticaNeueLTStd-MdIt
    /HelveticaNeue-Medium
    /HelveticaNeue-MediumCond
    /HelveticaNeue-MediumCondObl
    /HelveticaNeue-MediumExt
    /HelveticaNeue-MediumExtObl
    /HelveticaNeue-MediumItalic
    /HelveticaNeue-Roman
    /HelveticaNeue-Thin
    /HelveticaNeue-ThinCond
    /HelveticaNeue-ThinCondObl
    /HelveticaNeue-ThinItalic
    /HelveticaNeue-UltraLigCond
    /HelveticaNeue-UltraLigCondObl
    /HelveticaNeue-UltraLigExt
    /HelveticaNeue-UltraLigExtObl
    /HelveticaNeue-UltraLight
    /HelveticaNeue-UltraLightItal
    /Helvetica-Oblique
    /Helvetica-UltraCompressed
    /HelvExtCompressed
    /HelvLight
    /HelvUltCompressed
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist531BT-BlackA
    /Humanist531BT-BoldA
    /Humanist531BT-RomanA
    /Humanist531BT-UltraBlackA
    /Humanist777BT-BlackB
    /Humanist777BT-BlackCondensedB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldCondensedB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ExtraBlackB
    /Humanist777BT-ExtraBlackCondB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightCondensedB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /Humanist777BT-RomanCondensedB
    /Humanist970BT-BoldC
    /Humanist970BT-RomanC
    /HumanistSlabserif712BT-Black
    /HumanistSlabserif712BT-Bold
    /HumanistSlabserif712BT-Italic
    /HumanistSlabserif712BT-Roman
    /ICMEX10
    /ICMMI8
    /ICMSY8
    /ICMTT8
    /Iglesia-Light
    /ILASY8
    /ILCMSS8
    /ILCMSSB8
    /ILCMSSI8
    /Imago-Book
    /Imago-BookItalic
    /Imago-ExtraBold
    /Imago-ExtraBoldItalic
    /Imago-Light
    /Imago-LightItalic
    /Imago-Medium
    /Imago-MediumItalic
    /Industria-Inline
    /Industria-InlineA
    /Industria-Solid
    /Industria-SolidA
    /Insignia
    /Insignia-A
    /IPAExtras
    /IPAHighLow
    /IPAKiel
    /IPAKielSeven
    /IPAsans
    /ITCGaramondMM
    /ITCGaramondMM-It
    /JAKEOpti-Regular
    /JansonText-Bold
    /JansonText-BoldItalic
    /JansonText-Italic
    /JansonText-Roman
    /JansonText-RomanSC
    /JoannaMT
    /JoannaMT-Bold
    /JoannaMT-BoldItalic
    /JoannaMT-Italic
    /Juniper
    /KabelITCbyBT-Book
    /KabelITCbyBT-Demi
    /KabelITCbyBT-Medium
    /KabelITCbyBT-Ultra
    /Kaufmann
    /Kaufmann-Bold
    /KeplMM-Or2
    /KisBT-Italic
    /KisBT-Roman
    /KlangMT
    /Kuenstler480BT-Black
    /Kuenstler480BT-Bold
    /Kuenstler480BT-BoldItalic
    /Kuenstler480BT-Italic
    /Kuenstler480BT-Roman
    /KunstlerschreibschD-Bold
    /KunstlerschreibschD-Medi
    /Lapidary333BT-Black
    /Lapidary333BT-Bold
    /Lapidary333BT-BoldItalic
    /Lapidary333BT-Italic
    /Lapidary333BT-Roman
    /LASY10
    /LASY5
    /LASY6
    /LASY7
    /LASY8
    /LASY9
    /LASYB10
    /LatinMT-Condensed
    /LCIRCLE10
    /LCIRCLEW10
    /LCMSS8
    /LCMSSB8
    /LCMSSI8
    /LDecorationPi-One
    /LDecorationPi-Two
    /Leawood-Black
    /Leawood-BlackItalic
    /Leawood-Bold
    /Leawood-BoldItalic
    /Leawood-Book
    /Leawood-BookItalic
    /Leawood-Medium
    /Leawood-MediumItalic
    /LegacySans-Bold
    /LegacySans-BoldItalic
    /LegacySans-Book
    /LegacySans-BookItalic
    /LegacySans-Medium
    /LegacySans-MediumItalic
    /LegacySans-Ultra
    /LegacySerif-Bold
    /LegacySerif-BoldItalic
    /LegacySerif-Book
    /LegacySerif-BookItalic
    /LegacySerif-Medium
    /LegacySerif-MediumItalic
    /LegacySerif-Ultra
    /LetterGothic
    /LetterGothic-Bold
    /LetterGothic-BoldSlanted
    /LetterGothic-Slanted
    /Life-Bold
    /Life-Italic
    /Life-Roman
    /LINE10
    /LINEW10
    /Linotext
    /Lithos-Black
    /LithosBold
    /Lithos-Bold
    /Lithos-Regular
    /LOGO10
    /LOGO8
    /LOGO9
    /LOGOBF10
    /LOGOSL10
    /LOMD-Normal
    /LubalinGraph-Book
    /LubalinGraph-BookOblique
    /LubalinGraph-Demi
    /LubalinGraph-DemiOblique
    /LucidaHandwritingItalic
    /LucidaMath-Symbol
    /LucidaSansTypewriter
    /LucidaSansTypewriter-Bd
    /LucidaSansTypewriter-BdObl
    /LucidaSansTypewriter-Obl
    /LucidaTypewriter
    /LucidaTypewriter-Bold
    /LucidaTypewriter-BoldObl
    /LucidaTypewriter-Obl
    /LydianBT-Bold
    /LydianBT-BoldItalic
    /LydianBT-Italic
    /LydianBT-Roman
    /LydianCursiveBT-Regular
    /Machine
    /Machine-Bold
    /Marigold
    /MathematicalPi-Five
    /MathematicalPi-Four
    /MathematicalPi-One
    /MathematicalPi-Six
    /MathematicalPi-Three
    /MathematicalPi-Two
    /MatrixScriptBold
    /MatrixScriptBoldLin
    /MatrixScriptBook
    /MatrixScriptBookLin
    /MatrixScriptRegular
    /MatrixScriptRegularLin
    /Melior
    /Melior-Bold
    /Melior-BoldItalic
    /Melior-Italic
    /MercuriusCT-Black
    /MercuriusCT-BlackItalic
    /MercuriusCT-Light
    /MercuriusCT-LightItalic
    /MercuriusCT-Medium
    /MercuriusCT-MediumItalic
    /MercuriusMT-BoldScript
    /Meridien-Bold
    /Meridien-BoldItalic
    /Meridien-Italic
    /Meridien-Medium
    /Meridien-MediumItalic
    /Meridien-Roman
    /Minion-Black
    /Minion-Bold
    /Minion-BoldCondensed
    /Minion-BoldCondensedItalic
    /Minion-BoldItalic
    /Minion-Condensed
    /Minion-CondensedItalic
    /Minion-DisplayItalic
    /Minion-DisplayRegular
    /MinionExp-Italic
    /MinionExp-Semibold
    /MinionExp-SemiboldItalic
    /Minion-Italic
    /Minion-Ornaments
    /Minion-Regular
    /Minion-Semibold
    /Minion-SemiboldItalic
    /MonaLisa-Recut
    /MrsEavesAllPetiteCaps
    /MrsEavesAllSmallCaps
    /MrsEavesBold
    /MrsEavesFractions
    /MrsEavesItalic
    /MrsEavesPetiteCaps
    /MrsEavesRoman
    /MrsEavesRomanLining
    /MrsEavesSmallCaps
    /MSAM10
    /MSAM10A
    /MSAM5
    /MSAM6
    /MSAM7
    /MSAM8
    /MSAM9
    /MSBM10
    /MSBM10A
    /MSBM5
    /MSBM6
    /MSBM7
    /MSBM8
    /MSBM9
    /MTEX
    /MTEXB
    /MTEXH
    /MTGU
    /MTGUB
    /MTMI
    /MTMIB
    /MTMIH
    /MTMS
    /MTMSB
    /MTMUB
    /MTMUH
    /MTSY
    /MTSYB
    /MTSYH
    /MTSYN
    /MusicalSymbols-Normal
    /Myriad-Bold
    /Myriad-BoldItalic
    /Myriad-CnBold
    /Myriad-CnBoldItalic
    /Myriad-CnItalic
    /Myriad-CnSemibold
    /Myriad-CnSemiboldItalic
    /Myriad-Condensed
    /Myriad-Italic
    /MyriadMM
    /MyriadMM-It
    /Myriad-Roman
    /Myriad-Sketch
    /Myriad-Tilt
    /NeuzeitS-Book
    /NeuzeitS-BookHeavy
    /NewBaskerville-Bold
    /NewBaskerville-BoldItalic
    /NewBaskerville-Italic
    /NewBaskervilleITCbyBT-Bold
    /NewBaskervilleITCbyBT-BoldItal
    /NewBaskervilleITCbyBT-Italic
    /NewBaskervilleITCbyBT-Roman
    /NewBaskerville-Roman
    /NewCaledonia
    /NewCaledonia-Black
    /NewCaledonia-BlackItalic
    /NewCaledonia-Bold
    /NewCaledonia-BoldItalic
    /NewCaledonia-BoldItalicOsF
    /NewCaledonia-BoldSC
    /NewCaledonia-Italic
    /NewCaledonia-ItalicOsF
    /NewCaledonia-SC
    /NewCaledonia-SemiBold
    /NewCaledonia-SemiBoldItalic
    /NewCenturySchlbk-Bold
    /NewCenturySchlbk-BoldItalic
    /NewCenturySchlbk-Italic
    /NewCenturySchlbk-Roman
    /NewsGothic
    /NewsGothic-Bold
    /NewsGothic-BoldOblique
    /NewsGothicBT-Bold
    /NewsGothicBT-BoldCondensed
    /NewsGothicBT-BoldCondItalic
    /NewsGothicBT-BoldExtraCondensed
    /NewsGothicBT-BoldItalic
    /NewsGothicBT-Demi
    /NewsGothicBT-DemiItalic
    /NewsGothicBT-ExtraCondensed
    /NewsGothicBT-Italic
    /NewsGothicBT-ItalicCondensed
    /NewsGothicBT-Light
    /NewsGothicBT-LightItalic
    /NewsGothicBT-Roman
    /NewsGothicBT-RomanCondensed
    /NewsGothic-Oblique
    /New-Symbol
    /NovareseITCbyBT-Bold
    /NovareseITCbyBT-BoldItalic
    /NovareseITCbyBT-Book
    /NovareseITCbyBT-BookItalic
    /Nueva-BoldExtended
    /Nueva-Roman
    /NuptialScript
    /OceanSansMM
    /OceanSansMM-It
    /OfficinaSans-Bold
    /OfficinaSans-BoldItalic
    /OfficinaSans-Book
    /OfficinaSans-BookItalic
    /OfficinaSerif-Bold
    /OfficinaSerif-BoldItalic
    /OfficinaSerif-Book
    /OfficinaSerif-BookItalic
    /OnyxMT
    /Optima
    /Optima-Bold
    /Optima-BoldItalic
    /Optima-BoldOblique
    /Optima-ExtraBlack
    /Optima-ExtraBlackItalic
    /Optima-Italic
    /Optima-Oblique
    /OSPIRE-Plain
    /OttaIA
    /Otta-wa
    /Ottawa-BoldA
    /OttawaPSMT
    /Oxford
    /Palatino-Bold
    /Palatino-BoldItalic
    /Palatino-Italic
    /Palatino-Roman
    /Parisian
    /Perpetua
    /Perpetua-Bold
    /Perpetua-BoldItalic
    /Perpetua-Italic
    /PhotinaMT
    /PhotinaMT-Bold
    /PhotinaMT-BoldItalic
    /PhotinaMT-Italic
    /PhotinaMT-SemiBold
    /PhotinaMT-SemiBoldItalic
    /PhotinaMT-UltraBold
    /PhotinaMT-UltraBoldItalic
    /Plantin
    /Plantin-Bold
    /Plantin-BoldItalic
    /Plantin-Italic
    /Plantin-Light
    /Plantin-LightItalic
    /Plantin-Semibold
    /Plantin-SemiboldItalic
    /Poetica-ChanceryI
    /Poetica-SuppLowercaseEndI
    /PopplLaudatio-Italic
    /PopplLaudatio-Medium
    /PopplLaudatio-MediumItalic
    /PopplLaudatio-Regular
    /ProseAntique-Bold
    /ProseAntique-Normal
    /QuaySansEF-Black
    /QuaySansEF-BlackItalic
    /QuaySansEF-Book
    /QuaySansEF-BookItalic
    /QuaySansEF-Medium
    /QuaySansEF-MediumItalic
    /Quorum-Black
    /Quorum-Bold
    /Quorum-Book
    /Quorum-Light
    /Quorum-Medium
    /Raleigh
    /Raleigh-Bold
    /Raleigh-DemiBold
    /Raleigh-Medium
    /Revival565BT-Bold
    /Revival565BT-BoldItalic
    /Revival565BT-Italic
    /Revival565BT-Roman
    /Ribbon131BT-Bold
    /Ribbon131BT-Regular
    /RMTMI
    /Rockwell
    /Rockwell-Bold
    /Rockwell-BoldItalic
    /Rockwell-Italic
    /Rockwell-Light
    /Rockwell-LightItalic
    /RotisSansSerif
    /RotisSansSerif-Bold
    /RotisSansSerif-ExtraBold
    /RotisSansSerif-Italic
    /RotisSansSerif-Light
    /RotisSansSerif-LightItalic
    /RotisSemiSans
    /RotisSemiSans-Bold
    /RotisSemiSans-ExtraBold
    /RotisSemiSans-Italic
    /RotisSemiSans-Light
    /RotisSemiSans-LightItalic
    /RotisSemiSerif
    /RotisSemiSerif-Bold
    /RotisSerif
    /RotisSerif-Bold
    /RotisSerif-Italic
    /RunicMT-Condensed
    /Sabon-Bold
    /Sabon-BoldItalic
    /Sabon-Italic
    /Sabon-Roman
    /SackersGothicLight
    /SackersGothicLightAlt
    /SackersItalianScript
    /SackersItalianScriptAlt
    /Sam
    /Sanvito-Light
    /SanvitoMM
    /Sanvito-Roman
    /Semitica
    /Semitica-Italic
    /SIVAMATH
    /Siva-Special
    /SMS-SPELA
    /Souvenir-Demi
    /Souvenir-DemiItalic
    /SouvenirITCbyBT-Demi
    /SouvenirITCbyBT-DemiItalic
    /SouvenirITCbyBT-Light
    /SouvenirITCbyBT-LightItalic
    /Souvenir-Light
    /Souvenir-LightItalic
    /SpecialAA
    /Special-Gali
    /Sp-Sym
    /StempelGaramond-Bold
    /StempelGaramond-BoldItalic
    /StempelGaramond-Italic
    /StempelGaramond-Roman
    /StoneSans
    /StoneSans-Bold
    /StoneSans-BoldItalic
    /StoneSans-Italic
    /StoneSans-PhoneticAlternate
    /StoneSans-PhoneticIPA
    /StoneSans-Semibold
    /StoneSans-SemiboldItalic
    /StoneSerif
    /StoneSerif-Italic
    /StoneSerif-PhoneticAlternate
    /StoneSerif-PhoneticIPA
    /StoneSerif-Semibold
    /StoneSerif-SemiboldItalic
    /Swiss721BT-Black
    /Swiss721BT-BlackCondensed
    /Swiss721BT-BlackCondensedItalic
    /Swiss721BT-BlackExtended
    /Swiss721BT-BlackItalic
    /Swiss721BT-BlackOutline
    /Swiss721BT-BlackRounded
    /Swiss721BT-Bold
    /Swiss721BT-BoldCondensed
    /Swiss721BT-BoldCondensedItalic
    /Swiss721BT-BoldCondensedOutline
    /Swiss721BT-BoldExtended
    /Swiss721BT-BoldItalic
    /Swiss721BT-BoldOutline
    /Swiss721BT-BoldRounded
    /Swiss721BT-Heavy
    /Swiss721BT-HeavyItalic
    /Swiss721BT-Italic
    /Swiss721BT-ItalicCondensed
    /Swiss721BT-Light
    /Swiss721BT-LightCondensed
    /Swiss721BT-LightCondensedItalic
    /Swiss721BT-LightExtended
    /Swiss721BT-LightItalic
    /Swiss721BT-Medium
    /Swiss721BT-MediumItalic
    /Swiss721BT-Roman
    /Swiss721BT-RomanCondensed
    /Swiss721BT-RomanExtended
    /Swiss721BT-Thin
    /Swiss721BT-ThinItalic
    /Swiss921BT-RegularA
    /Symbol
    /Syntax-Black
    /Syntax-Bold
    /Syntax-Italic
    /Syntax-Roman
    /Syntax-UltraBlack
    /Tekton
    /Times-Bold
    /Times-BoldA
    /Times-BoldItalic
    /Times-BoldOblique
    /Times-Italic
    /Times-NewRoman
    /Times-NewRomanBold
    /Times-Oblique
    /Times-PhoneticAlternate
    /Times-PhoneticIPA
    /Times-Roman
    /Times-RomanSmallCaps
    /Times-Sc
    /Times-SCB
    /Times-special
    /TimesTenGreekP-Upright
    /TradeGothic
    /TradeGothic-Bold
    /TradeGothic-BoldCondTwenty
    /TradeGothic-BoldCondTwentyObl
    /TradeGothic-BoldOblique
    /TradeGothic-BoldTwo
    /TradeGothic-BoldTwoOblique
    /TradeGothic-CondEighteen
    /TradeGothic-CondEighteenObl
    /TradeGothicLH-BoldExtended
    /TradeGothicLH-Extended
    /TradeGothic-Light
    /TradeGothic-LightOblique
    /TradeGothic-Oblique
    /Trajan-Bold
    /TrajanPro-Bold
    /TrajanPro-Regular
    /Trajan-Regular
    /Transitional521BT-BoldA
    /Transitional521BT-CursiveA
    /Transitional521BT-RomanA
    /Transitional551BT-MediumB
    /Transitional551BT-MediumItalicB
    /Univers
    /Universal-GreekwithMathPi
    /Universal-NewswithCommPi
    /Univers-BlackExt
    /Univers-BlackExtObl
    /Univers-Bold
    /Univers-BoldExt
    /Univers-BoldExtObl
    /Univers-BoldOblique
    /Univers-Condensed
    /Univers-CondensedBold
    /Univers-CondensedBoldOblique
    /Univers-CondensedOblique
    /Univers-Extended
    /Univers-ExtendedObl
    /Univers-ExtraBlackExt
    /Univers-ExtraBlackExtObl
    /Univers-Light
    /Univers-LightOblique
    /UniversLTStd-Black
    /UniversLTStd-BlackObl
    /Univers-Oblique
    /Utopia-Black
    /Utopia-BlackOsF
    /Utopia-Bold
    /Utopia-BoldItalic
    /Utopia-Italic
    /Utopia-Ornaments
    /Utopia-Regular
    /Utopia-Semibold
    /Utopia-SemiboldItalic
    /VAGRounded-Black
    /VAGRounded-Bold
    /VAGRounded-Light
    /VAGRounded-Thin
    /Viva-BoldExtraExtended
    /Viva-Regular
    /Weidemann-Black
    /Weidemann-BlackItalic
    /Weidemann-Bold
    /Weidemann-BoldItalic
    /Weidemann-Book
    /Weidemann-BookItalic
    /Weidemann-Medium
    /Weidemann-MediumItalic
    /WindsorBT-Elongated
    /WindsorBT-Light
    /WindsorBT-LightCondensed
    /WindsorBT-Roman
    /Wingdings-Regular
    /WNCYB10
    /WNCYI10
    /WNCYR10
    /WNCYSC10
    /WNCYSS10
    /WoodtypeOrnaments-One
    /WoodtypeOrnaments-Two
    /ZapfCalligraphic801BT-Bold
    /ZapfCalligraphic801BT-BoldItal
    /ZapfCalligraphic801BT-Italic
    /ZapfCalligraphic801BT-Roman
    /ZapfChanceryITCbyBT-Bold
    /ZapfChanceryITCbyBT-Demi
    /ZapfChanceryITCbyBT-Medium
    /ZapfChanceryITCbyBT-MediumItal
    /ZapfChancery-MediumItalic
    /ZapfDingbats
    /ZapfDingbatsITCbyBT-Regular
    /ZapfElliptical711BT-Bold
    /ZapfElliptical711BT-BoldItalic
    /ZapfElliptical711BT-Italic
    /ZapfElliptical711BT-Roman
    /ZapfHumanist601BT-Bold
    /ZapfHumanist601BT-BoldItalic
    /ZapfHumanist601BT-Demi
    /ZapfHumanist601BT-DemiItalic
    /ZapfHumanist601BT-Italic
    /ZapfHumanist601BT-Roman
    /ZapfHumanist601BT-Ultra
    /ZapfHumanist601BT-UltraItalic
    /ZurichBT-Black
    /ZurichBT-BlackExtended
    /ZurichBT-BlackItalic
    /ZurichBT-Bold
    /ZurichBT-BoldCondensed
    /ZurichBT-BoldCondensedItalic
    /ZurichBT-BoldExtended
    /ZurichBT-BoldExtraCondensed
    /ZurichBT-BoldItalic
    /ZurichBT-ExtraBlack
    /ZurichBT-ExtraCondensed
    /ZurichBT-Italic
    /ZurichBT-ItalicCondensed
    /ZurichBT-Light
    /ZurichBT-LightCondensed
    /ZurichBT-LightCondensedItalic
    /ZurichBT-LightExtraCondensed
    /ZurichBT-LightItalic
    /ZurichBT-Roman
    /ZurichBT-RomanCondensed
    /ZurichBT-RomanExtended
    /ZurichBT-UltraBlackExtended
  ]
  /NeverEmbed [ true
    /TimesNewRomanPS
    /TimesNewRomanPS-Bold
    /TimesNewRomanPS-BoldItalic
    /TimesNewRomanPS-BoldItalicMT
    /TimesNewRomanPS-BoldMT
    /TimesNewRomanPS-Italic
    /TimesNewRomanPS-ItalicMT
    /TimesNewRomanPSMT
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 2400
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (U.S. Web Coated \050SWOP\051 v2)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName (http://www.color.org)
  /PDFXTrapped /Unknown

  /CreateJDFFile false
  /Description <<
    /DAN <>
    /DEU <>
    /ENU (Use these settings for creating PDF files for submission to The Sheridan Press. These settings configured for Acrobat v6.0 08/06/03.)
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF3053306e8a2d5b9a306f30019ad889e350cf5ea6753b50cf3092542b308000200050004400460020658766f830924f5c62103059308b3068304d306b4f7f75283057307e30593002537052376642306e753b8cea3092670059279650306b4fdd306430533068304c3067304d307e305930023053306e8a2d5b9a30674f5c62103057305f00200050004400460020658766f8306f0020004100630072006f0062006100740020304a30883073002000520065006100640065007200200035002e003000204ee5964d30678868793a3067304d307e30593002>
    /NLD <>
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        0
        0
        0
        0
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements true
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
  /SyntheticBoldness 1.000000
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


